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  Pathways Day 1 - 16.05 Translating

ERICA LEWIN: 
Hi, everyone, we might get started if that's alright? Last session for the day and I'm sure it's going to follow the long line of really great presentations we have had today. I'd like to introduce you to Associate Professor Amanda Johnson from the University of Western Sydney. 

Amanda is the director of programs, undergraduate and the (inaudible) strategy leader. Amanda received a Vice-Chancellor's Leadership Excellence Award in 2011 for her leadership role in inherent requirements and the inherent requirements of the nursing team received a citation in 2012. 

Her scholarship is in aged care, chronic illness, palliation - just checking for jargon - and inherent requirements. She is editor (inaudible). Please make Associate Professor Amanda Johnson welcome. 

(Applause) 

AMANDA JOHNSON: 
Thank you to the committee for the opportunity to present UWS's work and for the rescheduling of my session to facilitate attendance at my son's wedding. Tonight after the reception, I get on the redeye back to Sydney to be able to attend a wedding rehearsal tomorrow with the wedding the day after. 

As it is for many people, our lives are full of many other things. 

I would also like to acknowledge the other two authors of this paper, the first of whom is Tiralee Phillips who has worked with me since 2010. I would also like to acknowledge in the room today, also as a co-author, Miss Rebecca Ladd, who is the manager of our disability services at UWS. And for her team and the contribution they make to the work we continue to do. 

The purpose of today's presentation is to share with you how the inherent requirement work at UWS initially started in the discipline of nursing, in partnership with the disability service, and is now extended across all disciplines at UWS. 

UWS work now extends out with 13 national and one international collaboration, with translation most recently occurring into the paid sector where we will be partnering with (inaudible) to roll out our model of practice and assist them with their inherent requirement development practice. 

While some may perceive UWS's inherent requirement work to be exclusionary, one of our key principles in undertaking to make the inherent requirements of the program of study exclusive is to enable previously underrepresented groups, inclusive of those with disability but not mutually exclusive of other equity groups, to access and participate in the higher education sector. 

We are about optimising success not only for those equity groups I mentioned, but for all students. 

Our focus since March 2010 has shifted from being reactive about individual students with problems or challenges, to examining how teaching and curriculum practices might be problematic for all of our students. 

Disability advisers deal with inherent requirements all the time. But it is frequently a difficult and time-consuming task when the academics have not clearly identified what is inherent or understand for themselves what is inherent within their own program of study. 

At UWS where inherent requirements are published, the disability advisers have advised me anecdotally that having inherent requirements upfront means the interaction with students is a much clearer and less emotive conversation which happens in a more timely manner and is evidence-based. 

It enables the DA to engage in a determination of reasonable adjustment in a more rigorous and meaningful manner. They are more informed about what is explicitly inherent within that program of study. They will work across many disciplines, across many courses, and are not experts in all of the curriculums. 

This will be the focus of research in 2015. Published inherent requirement statements also enable UWS to prevent indirect discrimination by informing potential students what will be required and by offering them the opportunity to talk with a disability adviser and maybe an academic prior to enrolment. 

So our work now encompasses what is known as the 'Student Life Cycle' from the pre-enrolment where they might get information sent to them by the University, even one of our student profiles in a newspaper can stimulate a referral to us. 

Competing tensions in the higher education landscape - I'm sure most of you would be familiar with some or all of the competing tensions I feel operate within the space of inherent requirement development and practice. 

The legislation, with the introduction of amendments to the DBA in 2009, the risks associated with not having clear inherent requirements articulated for courses became more evident. In particular, the emphasis on education providers taking steps to be proactive and not reactive to prevent discrimination occurring, plus the shifting of the burden of proof now with the education provider means proving the provider did not discriminate is now present. 

Widening participation is about engaging all students, not just those with disability. Though our work started in that arena, it is now encompassing for all students. And though it has a significant impact on this group of individuals to access curriculum that is the learning experiences, the current aim is to minimise the barriers students face in the redesign of curriculum. 

They have identified six principles of inclusion - all points of the students' life cycle, they must know what is required of them. It is also important to understand that the review of the disability standards conducted in 2012, but yet to be ratified by the government, also recommend that all education providers - secondary, tertiary, the TAFE sector - have explicit inherent requirements published and disseminated into the public domain. 

Institutional risk management - there is a need for the education provider to comply with legislation and demonstrate informed decision-making. There is a need for a systematic and transparent process to provide an audit trail of the decisions taken. And there is a need for a process which enables best practice and consistency of application of reasonable adjustments to promote a fair and equitable learning environment for all. 

And as I move across Australia, and I have been to many universities now over the last eight months, I have come to appreciate that in the disability arena, the practice is quite fragmented. 

A possible solution - I call it a possible solution because I think it is an evolving factor in inherent requirements and it was a possible solution we deemed necessary to meet our local context. You will see during the course of this presentation that others have also seen and have a resonance with our work and have adopted the work. 

At University of Western Sydney's School of Nursing and Midwifery, the need existed due to many challenges in the clinical environment about how to measure student problems. It is not exclusive to the discipline of nursing. Many of my colleagues in other disciplines with field placements, industry placements, whatever you want to call it, feel the need to have something in which to guide their decisions. 

So we identified that there was a gap. There wasn't actually something out there. There was nothing in Australia. I was not part of this sector at the time and I certainly was not aware of the conversations that might have been happening. 

But certainly in partnering with disability services, I came to appreciate that there had been talk in the sector about what to do but there was not anything tangible when we started our project. 

In the absence of national and international work, the inherent requirement of nurse education project was established in 2010. Its purpose was to establish what was inherent in the undergraduate program, unit by unit mapping to determine what was necessary. 

The model of inherent requirement of (inaudible) will be published in 2015 and has been presented elsewhere. 

We had significant outcomes from this project. Yes, we were required by my Dean to produce the inherent requirements for the Bachelor of Nursing course, but we did much more than that. After 19 iterations we produced the inherent requirements of the Bachelor of Nursing course. We developed a five level framework, justifying why it is inherent so as to create a shared understanding. 

Many of the staff, I mean disability staff and academic colleagues, both of those areas had limited understanding to a lesser or greater degree about inherency and its application to a program of study. 

We also developed a program for inherent requirement development. We were able to identify what was common and potentially shared with other courses. That was the crux of our work in June 2011. 

We came to understand there were things we had identified in the program of study for undergraduate nursing, such as verbal communication, I could see was translatable to any tertiary course offered by my university. I also came to appreciate that the inherency around (inaudible) performance were equally applicable to colleagues who had practicum experience in their course. 

We were fortunate to be able to look and see that translated nature of our work. 

We also started to recognise the translation capacity to other disciplines. Additionally, our colleagues in the other disciplines were seeing the need to their own program of study. We basically had several schools knocking down our door wanting to have what we had in our school, the inherent requirements statements. Not always for the right reasons, I might add. 

Our first endeavours were with physiotherapy, almost immediately, it was very translatable due to the synergies between nursing and physiotherapy. This was very quickly followed by our colleagues in social work and in accountancy. 

You might think, wow, accounting, that is strange, but they had had several students who had showed inappropriate behaviour due to undiagnosed mental health issues. 

While nursing has provided a template, this has not always been as successfully used as it might have been. Our academic colleagues are quick to find a quick fix, rather than the model of inherent requirements that we recommend. 

Academics often claim they are burdened with too many things to do. We need to re-educate them that this is a priority and will support their work as much as enabling the students and their colleagues in disability to put in place the most reasonable adjustments. 

The University of Western Sydney strategy seeks to engage and build the knowledge of its staff, so the inherent requirements produced are relevant to the program of study. This capacity building and knowledge in all staff has given us valuable insights. 

I can say to you, having conducted workshops at my university I am shocked at some of the attitudes that are displayed, some of the comments that are articulated quite explicitly, and have almost been discriminatory in nature. On the other hand, we have worked with some amazing staff who have embraced this model within the University and make sure they give the best possible learning experience to their students. 

As a consequence of what we have produced through the School of Nursing and Midwifery in partnership with the disability services, the Deputy Vice Chancellor for Education approved the establishment of the strategy in 2011. She and Academic Senate wanted to have a whole of institution approach. 

The strategy was to consist of three members, an academic to lead scholarship in this area, a program officer to work with the other eight schools to develop the inherent requirements, and a disability services staff member to provide expertise. 

The inherent requirement strategy is a whole-of-institution approach. It is a university which values diversity, and when I say diversity I mean cultural, gender, religious, learning, the whole gamut of things. Language, everything. 

It sees itself as responsive to student needs. I now work with a new Vice Chancellor who believes universities are often bogged down with bureaucratic whatever. We are an example with how we have responded with a small team, working with the existing committee structure, not putting in place arduous approvals, and producing something which resonates and has meaning for the disciplines concerned. 

Our whole of institution approach, we believe that it was a multi-level approach consisting of three things. You need to be embedded in a strategic plan. You need an institutional process to support the work you are doing. We believe it has to be supported by policy. Policy is what can drive your work. 

So, for example, no new courses or units within UWS can be approved without the presence of inherent requirements. All of our student related policy such as assessment, admission, are linked to the inherent requirements statements where we have them published. 

We cross-linked into the electronic handbook so that the inherent requirements are present for the students when they are looking at units or courses that they may wish to take. 

In terms of the process, the education committee of the University identified that it wanted all of its high risk courses to have inherent requirements in place. High risk courses were considered to be those with a practicum component. 

We published our inherent requirement in the public domain, so we created a website so people could access them. There is no point having them embedded in your institution if people cannot retrieve them and act on them. 

We provided an introduction to our inherent requirements, so that we actively encourage our potential students to seek, to have a conversation with the Disability Adviser or the academics, so they can see what is essentially possible. 

We have to acknowledge that in some programs or courses of study, it's not always possible for a student to undertake the program of study for a series of reasons. But there needs to be a conversation before those limits are set. 

It is important that we encourage our potential students to do that. Most recently, I have had a request from a Victorian... A person residing in Victoria who will be coming up to Sydney. As a result of navigating different universities, and seeing what we offer in terms of inherent requirements, it is likely she will come to our university. She is hearing impaired and wishes to do nursing. 

I think having the opportunity to explore what can be put in place, to make it a reality that she can participate in the course is really important. 

We also cross-reference to our student support publications so that inherent requirements is explicit. When I first started the work, my program officer would say, "I don't even know what this means, it does not come up on Google." 

Now it comes up on Google, and UWS is at the front. That is important, we have created a dialogue, having a conversation with many people across the University nationwide to discuss what is and what it means to have inherent requirements. 

...when these are implemented, how these reasonable adjustments are evaluated and what might need to take place into the future. 

Framing the strategy is also important. It's important to understand the strategy needs to be framed and aligned to all aspects of the institution's function. UWS's mission is to bring positive change into the lives of their students. We believe in the primacy of the student experience and we create a vibrant and inclusive intellectual committee. 

Parts of that mission are underpinned by the key values of equity, access and inclusiveness. And the ethics and accountability that comes with that. Inherent requirements set within that framework. 

Inherent requirements allow our students to make informed decisions, that there is a transparent way in which we conduct our business and in the development of the reasonable adjustment. 

We then strategise and put the inherent requirement strategy into the Our Futures program, and it's about embedding the inherent requirement strategy as part of creating a superior and engaged learning experience. 

Lastly it sits within a teaching and learning plan that enables the strategy to be monitored and also operationalised. And if you did not have that, having inherent requirements sitting in isolation of those three elements is likely not to make it successful, in my opinion. 

We have already started to see some emerging benefits. We definitely think there is informed decision-making for all students, not just those with disability. And it is about potential and continuing students. 

The communication we have with our students is based on evidence - that is either from the Disability Adviser or myself, or my unit coordinators. There is tangible evidence in which to have a conversation about what is inherent. 

There is the provision of flexible, authentic learning experiences incorporating inclusive curriculum design principles because the development of inherent requirement statements sits alongside those principles. 

Contributing scholarship to further develop the field of practice is also very important and a benefit we all need. It's important we understand the world is big enough for us all to be working in the space and for us to contextualise what is appropriate for our particular institution. 

Managing students in the framework of best practice is very important in my point of view, it's important we manage students in an equitable, fair and transparent manner. 

The more information we can provide our colleagues in disability services, the better off they are at determining what is the most relevant reasonable adjustment. 

It is also about proactive risk management, which supports the students, the public and the profession at large. And it's about creating a community of learning in the practice of inherent requirements. 

It's also important that as we have begun to translate our work across the many disciplines, I have come to realise that we actually need research to gain an evidence base and we need to disseminate the findings of that research and our practice, so that others can be informed. Others can look at our work and adapt, and others can then come back into the cycle of inherent requirement practice by undertaking research and publications for themselves. 

As part of creating an evidence base, I'm just going to illustrate to you what we have done to date and where we are going in the next phase. 

The first journal article you see there will be available in February 2015. It talks about our experience, the model we developed, the five level framework and it will contextualise the UWS experience. It will also offer others a way forward. 

The article by my colleague Tony Azzopardi was around simulation of the learning strategy to evaluate students with disability who were in the undergraduate nursing program. We have a student with a cochlear implant and going out on placement is difficult for her because it's not the disability that is the issue, it's the intervention she had, which is the implant. 

She needs to relearn speech and learn to accommodate the cochlear implant in terms of the noise, background noise for her. Simulating that experience in a controlled environment allows us to best support her before she goes out on placement. 

Toni is also undertaking higher research degrees studies at a Masters Honours level and again, it's very necessary that we develop that type of experience so we can have that information coming back into the sector. 

Our colleague Andrea did work in terms of physiotherapy inherent requirements and her work has been taken up by several other universities.

We have also published a book chapter as well, which looks at our response and how we went about articulating those inherent requirements.

I had hoped to be able to say to you that we were successful with an Office of Learning and Teaching grant but while they were supposed to be released in September, hot off the press today they are still delayed for the second time and the government hasn't released its outcomes yet. 

We are partnered with Edith and Murdoch universities, two Western Australian universities I am pleased to say, because they were the earlier... We wish to incorporate inherent requirements into the Bachelor of Nursing across Australia and perhaps into New Zealand. 

While we did an external reference group to validate the work, we now have seven other universities using the Bachelor of Nursing inherent requirements and I want to see the scope of practice. I want to see how they are implemented, I want to see different practices and we need to develop a compendium so we can share best practice to other people in the sector. 

We also need to make sure that what has been in place since 2011 for nursing actually resonates with the sector. We have the support of the Council of Deans of Australia and New Zealand, we have the support of ANMAC, and we also have the support of ATEND in leading this work forward. 

So I'm hopeful that ultimately we will get some funding. You also have to appreciate we are not mainstream work, so it is very difficult to pick up the limited research dollars at the current time. 

With my colleague Catherine Nicholson Perry, when we developed the psychology inherent requirements for her masters course, we undertook a (inaudible) study and that was done across Australia. The results of that study will be published in early 2015. 

Catherine went on to then go to the Accreditation Council for Psychologists and they are currently looking at the inherent requirements. I think it is very favourable they will endorse what has been written. 

The last research that we are currently involved with is looking at students with disability, Disability Advisers, and academic staff experiences of inherent requirements at UWS. This work is currently subject to ethics committee approval and we are going through the process at the moment. 

It's important we hear the voice of those who are endpoint users of what is being developed. Whilst expensive stakeholders were brought into the picture, it's also important we have that endpoint user. 

This will be a pilot study conducted using a qualitative exploratory approach and it will feed into a larger mixed method national study I wish to conduct in this area. It's very important that in the absence of no other research in this area that we develop pilot studies that capture the various elements in inherent requirements. It's a very complex environment in which they are situated, there are many stakeholders with vested interests and there are many competing agendas. 

To get past that and move forward means we have to have hard data in which to progress the field of inherent requirement practice. 

We have inherent requirements in 68 courses, so we have numerous disciplines now involved in our work. Things like policing, visual design, engineering, a whole host of things. 

It is important to also understand we now have 13 collaborations with universities, in a whole host of different ways. We work with RMIT in a collaborative manner, they take our existing inherent requirements, we are working as a reference group for things they develop in the future. 

We have been very generous with the industry, we believe this is something we should work together on in a collaborative space, to offer the best experience for students. 

In conclusion, it is hoped that UWS' commitment to disseminating inherent requirements in all of its courses will be reflected in enhanced access and progression, which leads to students with disability achieving success by graduating from the higher education sector and gaining employment. 

Thank you. 

(Applause) 

ERICA LEWIN: 
I think everyone wants to go for a drink. I know I do. 

JACKIE WEINMAN: 
Has there been any adjustment from (inaudible) we can apply across the board? 

AMANDA JOHNSON: 
That is the work of Disability Advisers. It comes from the program mapping. The Disability Adviser works with the inherent requirements. 

The (inaudible) accreditation board is interested in our work, I also believe the Council of Deans for Medicine is looking at our work as well. 

Our work is about inherent requirements. The flow on from that is putting in place the reasonable adjustments and accommodation, is the remit of the Disability Adviser or however that is named in your university. 

MARTIN KELLY: 
Martin Kelly from RMIT. I was wondering if you have come across inherent requirements being approached from another angle than the disability angle. Is there an industry or a discipline that has approached it for other reasons than from a disability, reasonable adjustment point of view? 

AMANDA JOHNSON: 
When we first started, it was very much started by the challenges faced by students with disability in the nursing program. I have come to understand that what we do around inherent requirements is best practice for all our students. It is about a program of study, articulating and identifying what is inherent. That is necessary for all students, not just students with disability. 

Other students need it for other reasons. In my other hat as Director of Academic Programs for 3,500 students, I have at times used inherent requirements for other reasons. So I see them as a tool to facilitate conversations between the parties. By the parties, I mean the student, the academic and the Disability Adviser. 

I think it is about coming together and having that shared understanding, that is what we are about. 

BETTINA CORCORAN: 
I am new to that. I am Bettina at ACU in Melbourne. Logically, it would help students know, I am really good at those things, this is a course that would be really well-suited to me? 

AMANDA JOHNSON: 
Exactly. I should have made that clear. 

ACU are piloting our work in their Faculty of Health Sciences. Not only does it inform students about perhaps having the conversation around whether there are challenges to them coming into the course, it also has potential to say, "Yes, I can actually do this." 

That is a positive thing too, we are about widening participation, recruitment. It is important that at our university I go out, I talk at the orientation days, I go to other schools, we talk at decision-making days when they are looking at different courses, things like that. 

Referrals and things like that, I often get asked to talk to parents, to talk to young people about careers. Sometimes that means they can take up a career, sometimes it means they take another pathway and then take up a career. 

I think we have a moral and ethical obligation to do that. 

ERICA LEWIN: 
Let's thank Amanda for the presentation. I think this is an area where we are doing a lot of work, it has really informed the way we move forward. So thank you very much.
