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ABSTRACT

We, as educators need to value difference. We need to take another look at the way we currently teach and try a more innovative approach to the way we perceive and interpret disability and diversity in our education system. An evaluation of our current educational practice reveals many flaws. We should really take a look in a different way at the teaching situation we have at the moment in most schools and educational institutions. We can look at this new approach as ‘valuing difference’. We can create real change. Professional Development for educators through hands on simulations and experiential learning really helps as a change agent that promotes real awareness of key disability areas. Equipped with this new knowledge and new perspectives, teachers are able to adjust their classroom curriculum and pedagogy to value all.  

Valuing Difference – An Innovative Approach to Education and the Inclusive Classroom.

We, as educators need to value difference. We need to take another look at the way we currently teach and try a more innovative approach to the way we perceive and interpret disability and diversity in our education system. An evaluation of our current educational practice reveals many flaws. We should really take a look in a different way at the teaching situation we have at the moment in most schools and educational institutions. We can look at this new approach as ‘valuing difference’. We can create real change. 

This is a dynamic paradigm shift and a new way of understanding our classrooms and school community. In some ways it might seem very radical, but in reality it is incredibly logical and solutions flow from the new approach. It also creates many positive solutions and interesting scenarios that may have never seemed possible or workable in a traditional classroom. However, with this new approach, these strategies really work and come together to create an inclusive classroom that celebrates all the diversity and difference within it.

The traditional classroom demographic and way of analysis may have been seen as something along the lines of this. A total of 27 students. Twenty of these are so called ’normal’. Then there are three II 5 and 6, two children with ASD, one gifted and talented student and one boy with ADD and a supposed behaviour management issue.With this new way of thinking we need an entire paradigm shift. We need to take off the old lenses we were looking through and put on some new ones. These new glasses and this new approach to teaching is going to value difference. There has been very little study done into this focus area and what has been done supports the very real need for more Professional Development in this particular area to be included for teachers and for it to be a part of an ongoing support structure in all schools (Carrington,2005, Horne & Timmons, 2007) Discovering DisAbility & Diversity explores these very real issues of understanding in the experiential professional development workshop.
The first thing we as a society need to do, is to discard labels. Labels create barriers and promote exclusion. We know the irony of this to, as we need labels in order to get funding and be able to support the practical needs of students. However we need to then look at the students and not their labels. As educators we are now going to look at what the students are good at, what they can achieve, how they like to learn, what we can learn from them and what we all want and need to learn. In other words we will become a community of learners with shared knowledge and shared roles in this journey. In some situations the teacher becomes the learner and is taught by the students. Group learning amongst the students is another strategy in this new approach. These are examples of real learning partnerships.

We can choose how we as individuals see and define others. We make choices as to how we define our world and the students we are teaching are part of this. We can label the disability, or look at the whole child, including their gifts and differences. A very good example of this was brought home to me recently. We met a blind Autistic girl in an inclusive classroom in Brisbane recently. This girl had no idea about wheelchairs, how they worked and she was convinced I was a baby because I have small hands due to my disability, and her only context of anything like a wheelchair was a baby’s pram. We asked her and her class to tell us what their individual gifts are, as everybody has unique abilities. They all shared about themselves. This same girl told us she was a good singer and offered to sing for us. She did, She sang somewhere over the rainbow’. It was amazing. She was a singer, and had a pretty special talent. Her school was complaining they had no money for a brailing machine, why not have a concert and raise the money. This girl had a gift. What lenses did we look at her through? Was she a blind, Autistic girl or was she an amazing singer. This is valuing difference. The same could be said about a young boy we met at a small rural school. He was labelled as having Autism and when I asked him what this meant to him, he replied that he was just a little bit crazy. His friends agrees but also added the fact that he was very smart. So he was. I dropped a packet of Smarties on the floor. He looked at the floor and then at me and said, there was146 in the packet. We counted them and he was right. He was a genius at maths as well. Why don’t we as teachers look for the positives rather than having to always label the negatives?

This is a new model and a new way of creating an inclusive classroom. The student’s gifts are seen first and the approach is one of using all the skills of every individual to create a learning community. The whole process of the Education Adjustment Process is supportive of this approach. One reflects the other. “Teachers are required to adjust their teaching curriculum, style and pedagogy to help children learn and to allow them to have the best chance of learning whether they have a physical disability or other learning difficulties.” (A Day in the Life, 2006, p.50) It is there right to have the same chances as every other child and this is the idea of the Education Adjustment Process If we are going to put in place reasonable adjustments to help all students achieve their potential we are going to look for strengths and solutions. Individual Education Plans need to reflect students’ strengths and weaknesses and these all need to be utilised and drawn together to create a collaborative classroom. 

Baker (2002) alluded to this kind of research question a number of years ago in her analysis of how we can become more inclusive as a society. Her paper is an attempt to reconsider issues of sameness, difference, equality, and democracy in present public school systems. It focuses on the question of (dis)ability and the implications of rethinking (dis)ability as an ontological issue before its inscription as an educational one concerning the politics of inclusion. The everyday dividing, sorting, and classifying practices of schooling are reconsidered through an analysis of old and new discourses of eugenics as "quality control" of national populations. The paper suggests that in the transmogrification of old to new eugenic discourses, disability becomes reinscribed as an outlaw ontology reinvesting eugenic discourse in a new language that maintains an ableist normativity. 

Bernadette Baker (2002) 
The Hunt for Disability: The New Eugenics and the Normalization of School Children 
Teachers College Record 104 (4), 663–703. 
doi:10.1111/1467-9620.00175
Instead of seeing this as just an ideal we need to embrace it and live it. It will help change our whole approach to teaching. Instead of teachers saying, or even sometimes not even wanting to say, that their workload or what is expected of them is too much or too difficult, we need to change our strategy and create real knowledge about all areas of difference and then create a pedagogy and curriculum that caters and celebrates the diverse classroom. Why can’t we teach for disability. If we could encourage teachers to do this we can create a classroom that works for everyone and values everybodies unique abilities. We often look at society as a series of normative curves. What happens to those individuals that fall outside of what we as a society deem to be ‘normal’? Often these individuals could add something to our world that could be totally new and a whole different way at constructing a problem or a solution. 
Research that is collaborative, inclusive and democratic encourages its participants to consider meanings in terms of the relationships of the struggle with its participants and within the dialogue constructed with them.  All research investigation and evaluation should be critical of, and concerned with, deconstructing authoratitive voices. That is  those who speak for, and on behalf of, others. It is important to be critical even of the self within this research process.  Much of the research to date on educational pratice and pedagogy has been unreflective.The research is associated with the research issue and how researchers relate to a social or educational problem. It is very important to this research question we are researching to understand that the means of investigation, the researchers own perceptions explanation and analysis of the evidence are all social processes and are all socially and culturally constructed.(OHanalong 2003,)
We need this new approach to thinking about people with a disability to make a real change to our society. We don’t need to do it just because legislation demands it, which it does. It is a much bigger issue than that. We need to do it for the sake of humanity. We need to be educated about difference and celebrate the gifts a diverse community brings us. There are so many ways people with a disability can enrich society.

It is also much bigger than charity and being kind to people who are disabled. It is about rights and justice. It is very important to remember we have legislation to protect and ensure the rights of people with physical disabilities, and it is very important that we know the law and what our individual responsibilities are. Education faces challenges from all fronts in today's world. We live in a globalised culture that demands inclusion. Policy tends to treat laws as coercive and part of a discourse of enforcement rather than a matter of values education (Lovat, 2007). Sometimes  the legal framework and ideas obscure the actual need for agency (or knowledge for) living, practicing and embedding these values in our classrooms and across our curriculum and pedagogy (Habermas, 2004). Meanings need to emerge in our actual practice. We need our actions and our impacts to be more than theories and words. We need to make them practical and realise actual change, actual inclusive outcomes (Freire, 2000). These workshops, based on a continual process of exploration and critical reflection, aims to build on teachers prior knowledge and create real solutions for problems of exclusive pedagogy in the socially reproductive classroom. This refinement and reporting, evaluating and assessing leads to continued improvement and refinement of inclusive practices across a variety of settings.
Can we change society and people’s attitude to disability through experience, storytelling and empathy. I believe we can and do though the change is very long term and happens slowly. It could be through one person in a community or by many people who feel a desire to create change ad promote ‘real’ inclusion. Everyday with Discovering DisAbility & Diversity I tell my story to an audience. The audience may range anywhere in age from 3-100. I tailor it to my audience, however I try to be as real as possible. It is the epistemic voice and it is my life that I am living and putting out there and on the record for people to hear, analyse and most importantly interact with and question. This part of the process is the most important. The questioning creates the interaction and exploration of the research activity. There are no limits on the questions, anything is askable. Creating a sense of real lasting empathy is important as a catalyst for the change process. We are not talking about sympathy, but true engagement with the person. 

It is based on Peter McLaren’s observation that society that schools frequently promote change agency in terms of technical tinkering with pre-existing pedagogies so as to achieve measurable outcomes, and without reference to compensatory and redistributionist mechanisms in education that are too often regarded today as separatist and expensive. The theory underpinning this workshop also privileges Henry Giroux’s view that without critical reflection such technical solutions to problems of educational exclusion will fail. They are too technical, lack criticality and tend to view inclusive education as based on remedying deficiency. And, worst of all, such approaches will not privilege equity in our society (Michael F D Young,1998). By engaging participants in a series of experiential situations and using and unleashing the epstemic voice (my own as well as workshop participants’) and storytelling (my own as well as workshop participants’), I propose that deeper levels of knowing and empathy will be tapped to create pathways of pedagogical solutions and practical applications of critical reflection on existing practice to achieve measurable change (Iris Marion Young, 2000). 

Today's teachers are expected to deal with and have knowledge of a broad range of exclusive and excluding pedagogic practices and contexts. This workshop will equip them with many of the skills needed for a classroom that values difference. Our hands-on experiential professional development workshop session allows all participants to explore issues of diversity and difference and then relate them to participants’ own teaching style, curriculum reflection, subsequent pedagogic adjustment and values/attitudinal change. Through a series of key activities participants explore their own link with various disabilities (through personal and group experiences of perceptual difference) and link such newfound awareness specifically to personal aims and professional goals in respect of their extant pedagogic practices. We propose that such experiential learning helps create meanings that emerge in each participants professional pedagogical practice (Whitty, 1987). This will help create real breakthrough moments for pedagogical change. Our project assumes that inclusive educational practice promotes access to education and therefore to social mobility for all members of the community (Halsey, 1997 &Pierre Bourdieu, 1997)
In assuming this our initial links are with the Department of Education and the Arts to create networks to disseminate our message. We also work with Catholic Education and Independent schools to further develop these networks. We work further across government department and universities to create community networks to break down barriers and create real inclusive practices through a focus on educational outcomes using activities to interrogate professional practices based on unquestioned and taken-for-granted economic, social, cultural and environmental assumptions . We challenge these apolitical practices and the assumptions they are based on, without which no real long-term inclusion is possible (Wllis, 2003).

The questioning process is also very important. Often as adults we need to relearn how to really ask questions. Time has often taught us, especially in the area of disability, not to stare, not to ask questions, be polite, ignore the disability. How can we do this and really know the person? How can we do this and cater for the needs of the whole person? How can we do this and practice inclusion? We can’t, and listening to young children participate in this storytelling and question and answer sessions can help us to see how we can master this process and get to the point of really understanding a person and who they really are. 

Children are not scared to ask the real questions or jump right in at engaging a person with them. They are prepared to tell it like it is. The most common question I am asked is ‘How come you have funny fingers?’ If I’m talking to a director or someone else and do not answer immediately, they just ask it a bit louder, until I answer them. After I explain that I have Arthritis and what it does to your joints, they move straight on to the next big thing in their life. “Oh OK, do you want to come and play ‘tooth fairies’ with us?’ The barriers are broken down immediately. They find out the information they need to know and acceptance has occurred and they move on.  This is sometimes very different to the response or interaction of adults with a person who is different. It is interesting that a person I worked with for four years only asked me earlier last year what was actually wrong with me? I thought most people knew I had Rheumatoid Arthritis I contracted when I was eleven. I explained, but then I asked her why she did not ask me before then. Her response was that she didn’t want to be rude or make me feel embarrassed. How can we find out information if we don’t ask the questions. How can we really know a person and how to truly interact with them. If I had a plaster on my arm I’m sure the same person would have asked me what happened? Why is that appropriate and asking about disability not? We need to explore this process more and relearn how to really ask questions in order to create empathy across society to create real change.

Sometimes children ask questions or make statements that seem way beyond their levels of cognitive development. Sometimes I go away from a session totally challenged by an engagement with a young child. One such example happened with a five year old from a Catholic primary school. I had just finished telling my story about how my neck broke and how close I was to dying and how I believed God must have had a bigger purpose in my life and a little about faith journey. This little boy shot his hand up with one of the most probing questions I have ever had, on many levels!!! He said to me, you obviously have faith in God, but do you have faith in yourself to be able to achieve your dreams as well?

How do you answer that? We really cannot underestimate the level of engagement young children have with epistemic voices and the level of real understanding and empathy they can demonstrate. They want a person to be real and give them the facts and genuine answers. They can not be fobbed off. They often need to see a practical, concrete example. This is ok. It is all an important part of the early childhood learning process. At the end of our diversity awareness session we give out wheelchair licenses that I designed and printed up on the computer and then signed. In one prep centre a young 5 year old girl came up to me and asked me, pointing to her certificate, ‘Who did this?’ I responded, ’me.’ She looked at me and shook her head and asked it again. Again I said me. She then made a further statement. No I mean who did it on the computer? She was not convinced that I had completed the certificate until I demonstrated to her how I could use a computer. Once I did this she wanted to do more things on the computer and see how I could do them. It was mutual learning in action and I could see how the collaborative spirit was alive and well and how if in her centre there had of been a child with a disability there could have been many opportunities for shared learning to take place.

Discovering DisAbility & Diversity runs on the premise that for real learning, understanding and empathy to occur and for real long term change to follow, there needs to be a mix of questions, real exploration and practical engagement. We cannot as a society be scared to ask the hard questions and not confront our prejudices if we want to accept and promote change. The early childhood education settings are the most open to encouraging and practicing real inclusion. Young children are accepting and if we can promote learning within this environment while encouraging everyone to celebrate their unique gifts and abilities we can eventually introduce and utilise these lessons we have learnt in this area across the many other stages of learning and ultimately make real inclusion part of the life long learning process.

In a study by Christopher Kliewer et al. (2004) they used ethnographic methods to explore literacy development in young children considered to have significant disabilities. The study settings included nine preschool and kindergarten classrooms across five programs, all of which involved children with and without disabilities learning side-by-side. Over the course of two school years, the authors observed teachers emphasizing children's narratives, and in so doing effectively fostering the citizenship of all children in the literate communities of the classrooms under study. The authors describe several themes that appeared in their data related to fostering effective literacy development in children historically segregated from rich curricular opportunities. In other words the classroom was all the richer for full inclusion. The use of personal storytelling also helped break down the barriers and encourage rich learning opportunities.

Year 2 regional remote area with little exposure to real disability.

Within Australia there is legislation which protects people with disabilities and we also have the Human Rights and Equal Opportunities Commission. To create real inclusive communities we have to really educate people about difference and then celebrate the diversity that we have in our communities. We should not just do things because the law requires it. We should do things because we want to create a society that values everybody’s gifts and the diversity that exists. Minimalist compliance, although necessary, lacks spirit and achieves little.

Within Education this is also the case, as within wider society. The Salamanca Statement (1994) states that all children with disabilities have a right to an inclusive education in a mainstream school. This has led to the inexorable trend towards inclusion, resulting, for example, in the Atelier Report in Tasmania (2004) and the Queensland Report with Ministerial Response of the Ministerial Taskforce on Inclusive Education (June 2004), which, following the Salamanca Statement and the Adelaide Declaration, privilege inclusive curriculum and pedagogy over all other innovative and reform agenda in schools.

The Salamanca Statement and Framework for Action on Special Needs Education, adopted unanimously at the Conference, are informed by the principle of inclusion that ordinary schools should accommodate all children, regardless of their physical, intellectual, emotional, social, linguistic or other conditions.

It reaffirms the commitment to Education for All, recognizing the necessity and urgency of providing education for all children, young people and adults.

‘Regular schools with this inclusive orientation are the most

eflective means of combating discriminatory attitudes,

creating welcoming communities, building an inclusive society

and achieving education for all.. . ’

(Article 2, Salamanca Statement)

‘Educational policies at all levels,. . . should stipulate that

children with disabilities should attend their neighbourhood

school that is the school that would be attended if the child

did not have the disability’

(Article 18 Salamanca Framework for Action).

To be able to live together with the range of different people in our community there is a need to re-conceptualise the aims, structure and content of schooling. (Slee. R, 1999.) The preferred position is where schools decide on important knowledge that connects with the world of the students and their future. Such critical engagement with knowledge and the world has the potential to be enabling for diverse communities. In other words, the leadership for inclusive schooling may not by itself be located in new resource management systems but in changing approaches to teaching and learning for all. (Slee, R. 1999).

Education faces challenges on several fronts hitherto associated with the education of older Australians. Not only is there are insistent demand for values education to be inculcated at an earlier age, in a pluralist and global culture there is no consensus about what constitutes those values, other than that they should be process values, forming the future global citizen in practices that honour diversity and inclusion in order to function appropriately in the democratic polity. Added to this is the expectation that such a society demonstrates all the characteristics of capitalism in post modernity.

A society that promotes equal opportunity linked to human capital theory and performance in terms of predetermined and measurable outcomes, and without reference to compensatory and redistributionist mechanisms in education that are regarded today as separatist, expensive and deficiency-oriented. 

This does not mean we can dismiss the idea of inclusion as just an ideology. There are those who use inclusion as a way of cutting public expenditure to compensate for social disadvantage. We need to argue for inclusion that is transformative, rather than cutting public commitment to alleviate poverty. Levitas (2003) explores this quite well when discussing inclusion and exclusion. “What we do know, by the way, is that poverty prevents social participation in all sorts of ways. But paid work is not the only way of tackling poverty.” (Levitas 2003) The question is much bigger than money. It is more about commitment, change of heart, empathy, really whatever you want to call it but it needs to be a heart decision as well as a policy and practical decision. They both go together and they both need to be initiated by a process. This is where the experiential model of ethnography, personal story sharing, the epistemic voice, practical experiences and then practical knowledge model of Discovering DisAbility & Diversity can come together to create real change. Because this is partly personal commitment, it is harder to measure, therefore we need to study feedback and responses to the sessions as well as monitor ongoing sessions to evaluate the real effects `of the change agent on the participants. However we know it exists and we know it works. This study aims to document this process through a variety of new approaches and a combination of methods.

This process is really based on a new way of thinking about inclusion. It is about creating empathy, but it is also about creating a level playing field. As Levitas (2003) states, “the idea of social inclusion has enormous transformative potential, if it encourages us to think holistically about the kind of society we would like to live in, and the policies necessary to get there. In this sense, it is a matter not for 'social policy' as narrowly defined, but a much bigger political question. That is, in my view, why it is important.”

It is really to simple to make an assumption that policies are based in the discourse of just inclusion/exclusion. What seems to often happen is that existing policies are legitimised in terms of the rhetoric. Many people working in the areas of inclusion and social policy say that this is exactly what they like about the inclusion agenda: it enables them to put in place policies they regard as appropriate, and justify them in terms of inclusion. In some cases this involves new ways of involving people in decision-making processes. And individual policies are also ambiguous: for example the idea that paid work delivers social inclusion for lone mothers is certainly helpful for those who want paid work, and necessitates more attention to availability of child-care - but then it stigmatises and impoverishes lone parents who don't think paid work appropriate to their circumstances. (Levitas, 2003) We need to be very aware of this and not over simplify the process of what makes up inclusion. We do need social participation, but we need understanding, acceptance and a whole new way of looking at disability as a gift rather than the traditional view of seeing it as a deficiency.

Levitas (2003)does say  that the inclusion agenda has greater potential. In an odd way - because it is not the obverse of exclusion  but because it allows much more attention to different kinds of inequality. She then goes on to say there is a huge problem then about what we mean by an inclusive society, and what we hope inclusion will deliver, and that means we must think about the kind of society we want. That is an important task, which may be helped by a language of inclusion - as long as a rather sloppy adherence to inclusion is not used to avoid the substantive issues. This must be acknowledged and DDD does ask participants to identify what they see and believe they should live within the idea of inclusion and inclusive practices

Our hands-on experiential professional development workshop sessions of Discovering DisAbility & Diversity allow all participants to explore this diversity and difference and then relate it to their own teaching style, curriculum planning and overall pedagogy and attitudes. Through a series of fifteen key activities participants explore their own link with various disabilities and link it specifically to the students and areas they are working with.

We are using strategic partnerships to help create these pathways of change. We want to promote access to education and society to all members of the community. We have linked with Department of Education and the Arts to create networks to disseminate our message. We work with Catholic Education and the Independent schools to further develop networks. We also work across government department and universities to create community networks to break down barriers and create real inclusive society through educational outcomes using measurements which reflect economic, social, cultural and environment outcomes. We want to motivate for real change.

We actually work across all education levels and have some amazing stories of how individuals react to the process. The Discovering DisAbility & Diversity project responds to the full range of learning needs including the process of identifying future needs. The questions participants ask, the way they explore and the values they promote and demonstrate make this project very exciting and we would love to share it across this conference. We have recently presented at the C&K Conference at the USC and many others as well. We do training across Universities and within government departments. We also work every week in different preschools, schools and universities with our student based sessions of Discovering DisAbility & Diversity.

Using play-based and heuristic pedagogies our work proposes to expose participants to a series of activities intended to lay the foundations of conceptual awareness of difference in relation to disabled (physical disability as well as hidden) and other diverse groups in terms that propose such groups and individuals as unique, different and gifted, while challenging the hidden norms and prejudices that account for wasteful and unprofessional education malpractice. The workshop concludes with an opportunity for participants to question their own hidden assumptions, values and expectations in terms of their existing pedagogical practices with a view to advancing the vision and practice of an inclusive education. Our dream is to create real inclusive communities in which all people are valued and treated with dignity.

I really like the view of Inclusion Ainscow (2005) has refined in her recent study on inclusion and what it really means. There are so many different schools of thought and different ideals about how it can be achieved. Ainscow, as cited in The Australasian Journal of Special Education (2005), states that,  “the development of Inclusion…involves us in making explicit the values that underlie actions, practices and policies, and learning how to better relate our actions to inclusive values…We also require knowledge and skills, though the knowledge and skills we need to acquire are dependant on the values we wish to put into practice. Further, there has to be opportunity for us to act, and actions are always more or less, constrained by circumstances.” (p.185)

Progress in creating inclusion requires a common sense of purpose among all the individuals involved in the process. It is an ongoing process. An inclusive school is one that is on the move and is adapting and changing constantly rather than one that is static and has reached a perfect state of completeness (Ainscow, 2005). As educators we need to have the ideals of inclusion at heart and work together collaboratively to achieve it. It is a life long journey and sharing and learning and exploring and educating ourselves are all part of this journey.

A classroom that values difference is going to work on multiple intelligences. It is going to realise that sometimes the student/students can be the teacher and the teacher the learner. Conceived by Howard Gardner, Multiple Intelligences are seven different ways to demonstrate intellectual ability. (Berk, 2004) We are all different and all have different ways of learning. Some intelligences we are way better at than others. This is why we as teachers need to celebrate and value the diversity in our classrooms. This is often why group work and group sharing are such exciting tools of learning and two strategies that we rally promote in our push for creating real inclusion. If we can value and use every bodies strengths in a classroom this will outweigh the minor problems we may encounter. 

Universal Design also provides a conceptual framework for flexible and inclusive teaching and learning. Whilst Universal Design was originally framed around physical environments and products it lends itself readily to communications and provision of any service. If we apply UD across all areas of our world we will start to really be living true inclusion. The physical environment is essential especially for a person with physical disability. It is also imperative to consider the teaching and learning environment and emotional access and apply UD principals to these areas as well.

When considering mobility impairment and education, universal design and inclusion a number of accommodations can really help create a better working environment for all. It can really help in the planning of classroom curriculum and pedagogy.

Physical access to the discussion location may pose a challenge for a student with mobility impairment. You need a well laid out room with access for everybody to enter the room( a ramp will help everybody, not just a person who uses a wheelchair, but mothers with prams, grandma’s with walking frames and other people with various other needs), to access all areas of the room and to use all facilities within the room. 

A student who has difficulty using their hands will have difficulty taking written notes. Classroom planning needs to acknowledge this and take it into consideration. Typical accommodations that can be used in discussions and group work to facilitate maximum participation of students with mobility impairments are things such as: 

i. Preferential and accessible seating. 

ii. Notetakers.

iii. Audiotaped class sessions. 

iv. Laptop computer for notetaking. 

These types of adjustments can also be helpful to students with health issues.

Students with various health conditions may have difficulty attending class regularly. They may fatigue easily and/or have difficulty taking notes due to physical problems. Medication side effects may impact endurance, memory, and attention. 

If an instructor uses clear instructions and a good structure within their lesson planning this will help all students. Access to technology and high quality clear, printed resources will again help all participants. Typical accommodations that can be used in discussions and group work to maximize participation of students with health impairments are: 

i. Options for electronic discussion. 

ii. Notetakers 

iii. Audiotaped class sessions. 

iv. Laptop computer for notetaking. 

v. Flexible attendance requirements. 

These accommodations can be flexible and adapted to suit all participants needs. This is the idea of Universal Design. It is a strategy to help create real inclusion. 
(http://www.ecu.edu.au/equity/accessedu/pubs/udprac.doc
http://www.dsc.wa.gov.au/default.aspx?et=2&ei=172&subSiteID=48) 

(Boyce, 2006)

We need to promote the practices and philosophy of 'Outcomes Based Education'. This places the learner and their needs as the centre of Curriculum planning and teaching methods used in our lessons. We may well claim that this is nothing new for effective teachers and this may be true, however....... Lessons can now be directed towards assisting students in developing specific identified outcomes (per syllabus) utilizing whatever context we believe best suites outcome development and student interest. (EQ, 2005) Outcomes describe the result of learning over a period of time – the result of what is learnt, and the process of learning it, rather than what is to be taught. The focus is also on the students not so much the teacher. The teacher is more the guide or the facilitator of the process.

We could take a lesson from the Reggio Emilia approach that promotes child-focused learning in which the teacher is a facilitator, not an instructor. It encourages child creativity and active participation of all people in a learning environment (Boyce, 2006). This approach is founded on the conviction that children are the principal agents of their own learning, and that learning best occurs through active exploration in a rich environment. 

· Students pursue projects determined by their own interests and are encouraged to create and communicate in a wide variety of media.

· Children are recognized as unique individuals. 

· The importance of social, emotional, physical, and cognitive development is recognized. 

· Parent participation is encouraged. 

· Learning is guided and assisted, not prescribed or proscribed.  

Children learn through participating in a variety of activities. They need to be able to participate in problem solving. Vygotsky, (Berk 2004), suggests this should be done through a process called scaffolded learning. This is another premise on which we need to base our new model. It will work across all age groups and it really does work with group learning. You utilise the strengths of particular students to scaffold and support the learning process. Group dynamics change according to the tasks that are being completed. As all children bring different gifts each task approach will be different and different individuals will play different roles within the classroom.

As Educators we need to use these principals as a base to encourage children to learn, explore, discover and create in their world. We can introduce and expose them to many learning experiences and give them the tools of decision making and learning. We can help with this process, provide the scaffolding, as Vygotsky (Berk, 2004) would say, but we then need to step back and be surprised at what takes place. Children are the key to our future and they are also the key to creating a future Inclusive society. Encourage them to ask questions, to be bold to find out what they need to know. Don’t silence them. They need a voice and opportunity to learn in order for real change and learning to occur.

As teachers we need to remind ourselves about the importance of our values and how they support and reflect an inclusive society, one that values all. As a society we need to see how individuals, especially students with disabilities are as valuable as every other person in society and our classrooms need to reflect this as a microcosm of the world.

In our National Framework for Values Education in Australian Schools (2005) The Vision statement is one that really should empower us all in our quest for an inclusive society.

Vision

All Australian schools provide values education in a planned and systematic way by:

• articulating, in consultation with their school community, the school’s mission/

ethos;

• developing student responsibility in local, national and global contexts and

building student resilience and social skills;

• ensuring values are incorporated into school policies and teaching programmes

across the key learning areas; and

• reviewing the outcomes of their values education practices.

The nine values support this vision statement. These nine Values for Australian Schooling have been identified for this National Framework.

They have emerged from Australian school communities and from the National Goals for Schooling in Australia in the Twenty-First Century. They are presented below in alphabetical order and not in any rank order of importance.

These shared values such as respect and ‘fair go’ are part of Australia’s common democratic way of life, which includes equality, freedom and the rule of law. They reflect our commitment to a multicultural and environmentally sustainable society where all are entitled to justice.

Individual schools will develop their own approaches to values education in partnership with their local school communities, including students, parents, caregivers, families and teachers. These approaches should be consistent with the National Framework for Values Education in Australian Schools and with their State/Territory policy.

Nine Values for Australian Schooling

1. Care and Compassion Care for self and others

2. Doing Your Best Seek to accomplish something worthy and admirable, try hard, pursue excellence

3. Fair Go Pursue and protect the common good where all people are treated fairly for a just society

4. Freedom Enjoy all the rights and privileges of Australian citizenship free from unnecessary interference or control, and stand up for the rights of others

5. Honesty and Trustworthiness Be honest, sincere and seek the truth

6. Integrity Act in accordance with principles of moral and ethical conduct, ensure consistency between words and deeds

7. Respect Treat others with consideration and regard, respect another person’s point of view

8. Responsibility Be accountable for one’s own actions, resolve differences in constructive, non-violent and peaceful ways, contribute to society and to civic life, take care of the environment

9. Understanding, Tolerance and Inclusion Be aware of others and their cultures, accept diversity within a democratic society, being included and including others

(DEST National Framework for Values Education in Australian Schools Commonwealth of Australia 2005 p. 4)

We can embed ideas across the curriculum in order to create a society that really values individual’s uniqueness and celebrate our diverse classrooms.
Interest about values and civic education within Australian schools or amongst teachers and students is growing rapidly, largely through new systemic curriculum requirements that incorporate civics within existing school subjects. (University of Sydney, 2003) Teachers and their organisations are now requesting information, resources and assistance on civic education. Civics Education and its link to diversity, values and inclusion is the next important phase of Australian schooling - the process of transformation of schools, of curriculum, of school vision, of teacher pedagogy and of assessment and reporting procedures is all part of this process. 

Awareness of inclusion, and curriculum that reflects this ideal, is an important part of this process.The Disability Standards for Education 2005 were formulated under the Disability Discrimination Act 1992 (DDA) and came into effect in August 2005. The standards aim to clarify the obligations of education and training providers to ensure that students with a disability are able to access and participate in education without experiencing discrimination. Enforcement is achieved through the Human Rights and Equal Opportunities Commission (HREOC), the Federal Court or the Federal Magistrates Court. It is not just because of this we need to look to new directions and new solutions. They are a big factor however we need to look at what we value as a society. We do not have infinite monetary resources and we can not keep saying, we can’t cope, we need more money, we need more support. We may need some of these things, but if a system is not working we sometimes need to go back a few steps and try a new approach. We need to look at the situation a different way. We need to create something that does work. 
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