Pathways 8 Conference
ASSESSMENT WORKSHOP FEEDBACK

Group A:  “Higher Education”

SCENARIO

Hugh is a Bachelor of Education student who has a learning disability. He has provided to the Disability Service a psychologist’s assessment. Key findings of this assessment included:


· WAIS – III overall performance 93rd percentile. 

· Significantly reduced Working Memory Index with Coding and Digit Span at 37th percentile.

· Spelling age of 10 years 9 months.

Hugh experiences significant difficulties with multi-tasking, (taking notes from the board and lectures for example) and self-correcting of spelling errors.  He comes from a regional area where he had little access to assistive technology and is accustomed to working with integration aides.

The course involves formal lectures, seminars, workshops, and tutorials and at least 6 weeks of placement each year.  The course also involves the following assessment requirements:


· Assignments & in-class presentation

· Examination & in-class test

· Workplace learning

Scenario responses:

Key issues impacting on participation for the student in this case?

Group 1:

· Access to print material

· Ability to self edit 

· Exams, Assignments

· Lack of independent academic skills

· Social integration

· Acquisitive of new language

· Managing

Group 2:

· Memory 

· Spelling

· Multitasking

· Following instructions

· Environment and social change

· Family/support

· Transition, different support in school vs. H.E. 

· Additional study time – part time or 2/3 time

Group 3:

· Memory (short-term)

· Literacy (spelling and grammar)

· Processing speed

· Multitasking

· Determining area of expertise

· Experience in using aids

· Access/Training technology

· History (learning)

Group 4:

· Accessing information

· May be an issue with meeting literacy requirements

· Recording formal lectures and tutorials – involves multitasking

· Participating in group environments

· Appropriate forms of assessment in all formats

· Getting him to be independent

· Maybe isolation issues

· Gaining knowledge about adaptive technology

· Literacy specific tasks on placement 

· Self-advocacy

Group 5:

· No information aid 

· Learning to become independent learner

· Trying to get up to speed with available technology – needs to be able

· The people who are providing support are familiar with/understanding this students needs

· Department/faculty’s attitude of validity of student’s participation in expressing his needs

Group 6:

· Multitasking – understanding lectures

· Accuracy with writing

· Accuracy with reading

· Preparing for exams – revising

· Do exams effectively

· Time management

· Units requiring numeracy skills

· Social skills

Strategies or adjustments that might be required to enable the student’s participation in the course:

Group 1:

· Extensions for assignments

· Academic skills support

· AEA’s – exams/assignments

· AT assessment/training

· Participation assistants

· Audio lectures/Breeze/I-lectures

· Library support/training

· Reduced study load/part-time

· E-text

Group 2:

· Format of test materials

· IT support

· Voice recognition software

· Time for assignment and exams

· Tuition – individual support

· Scripts and note-takers

· Ask the question to students

Group 3:

· Encourage alternative assessment

· Note-taker membership

· Study group, peer mentoring

· Extra time – assignments/exams/class assessments

· External support N/W

· Use of computer or scribe

· Assessments may need reasonable adjustments – written rather than oral

· Intro to assistive technology – computer (IT) education (inspiration, diagrammatic, visual)

· Interview with lecturer, disclose area of difficulties/identify competencies

· Special consideration in marking

· Academic skills office

Group 4:

· Using an electronic dictionary

· Look at recommended actions provided in assessment

· Options for reduced workload

· What resources are available, e.g. academic skills

· Online resources

· Link to buddy system

· Aim to be an independent learner

Group 5:

· Employ Note-takers as necessary – study skills advisors referral

· Individualised learning contract

· Clear directions

Group 6:

· Study skills – 

· time management 

· exam preparation/revision

· exam techniques

· spelling – learning by preferred method, e.g. kinaesthetic or tactile

· exam adjustments

· developing reading/comprehension skills

Strategies or adjustments that might be required to enable equitable assessment of the student:

Group 1:

· Scribe

· Additional time

· Extensions

· Rescheduling

· Alternative assessments – not written based

· Consideration of marking

· Trans disciplinary approach

Group 2:

· Mark for content and knowledge – not for spelling and appropriate grammar

· Computers in exam and appropriate software

· Additional time

· Alternative forms of assessment e.g. audio, taped etc.

Group 3:

· Alternative assessments

· Short answer essay based exam

· DLO recommendations to unit coordinator

· Early identification of support needs and evaluation

Group 4:

· Extra time in exams

· Scribe

· Use of computer with spell check

· Extra time for assignments

· May not be marked down for spelling errors

· Alternative assessment for different assessment modes.

Group 5:

· Special exam provisions/mechanism – written/computers

· More time

· Alternative assessment method as available

· Built in extra time for reading/spelling etc.

Group 6:

· Note-takers or copies of lecture notes

· Scribe for exams

· Assistive technology e.g. voice recognition

· Extra time for assignments and exams

· Individual education program to address learning needs

· Trans disciplinary model

· take an ecological view of the student

Things that we can do now to improve equity in assessment:

Priority strategies/actions:
1. Assessment that utilises universal design principles.  Embed universal design principles in subject development process.  Disciplines define core competencies.  
2. Range of flexible available assessments for all students.

3. Present best practice – develop ownership, responsibility within university communities at all levels. Establish commitment to providing resources and services to students with a disability (thrash it out at a BBQ!!)

4. Compulsory professional development for academic staff regarding inclusive teaching practices and Universal Design.

5. Assessment needs to be inclusive and transparent involving a range of methods and where possible student input in determining criteria used for assessment.
Further strategies/actions:

· Transdisciplinary approach – student directs various services to assist in meeting needs – involves student.

· Inherent requirement/core competency benchmark statements developed by faculties and communicated to students/prospective students.

· Development of courses/assessments – utilises Universal Design/inclusive practices in the subject development stage (PWD represented on these groups).

· Core course requirements should be clearer (in plain English).

· Providing adjustments that are flexible and timely for students (e.g. time, laptops, Dragon Naturally Speaking or Read and Write Gold, scribes, note-takers)

· Education to academics re – alternative assessment strategies.

· Improve information available to students about resources available e.g. note-takers, academic skills, IT training/support. 

· Encourage disclosure of learning history to assist learning strategies prior to assessment.

· Enhancing awareness of assistive technology solutions such as speech recognition, speech to text.

· Define inherent requirements – core learning outcomes which are defensible.

· Promote a range of assessment options for all students to suit a variety of learning styles per task.

· Multiple methods of assessment should be considered normal – i.e. no big deal to organise something else if needed.

· Be clear about the inherent/core components of a unit of study and let assessment be flexible accordingly (in other worlds be transparent about what is being assessed).

· Student should be able to participate in determining the criteria for assessment tasks.

Group B:  VET/VTE

SCENARIO

Hugh, who has a learning disability, is undertaking a Certificate III in Children’s Services. He has provided to the Disability Service a psychologist’s assessment indicating that he has a spelling age of 10 years 9 months and reduced working memory.  He experiences significant difficulties with:

· Multi-tasking i.e. taking notes in class; 

· Prioritising tasks; 

· Time management; and

· Self correcting spelling errors

He comes from a regional area where he had little access to assistive technology and is accustomed to working with integration aides.  Despite his difficulties, Hugh loves and interacts well with children and is motivated and eager to work in childcare.

The training involves classes, workshops, site visits and a period of industry placement.  The training also involves the following assessment requirements:

· Written tests

· Individual and group in-class activities including oral presentations and conducting interviews

· On-line multiple choice quiz

· Demonstrations and production of resources

· Compilation of checklists and Individual Child Folios

· Planning, implementing and evaluating play areas and completion of Planning Sheets. 

· On the job assessment

Scenario Responses:

Key issues impacting on participation for the trainee in this case:

Group 1:

Hasn’t used technology before

How can written material be adapted due to his reading age

Assessing his comprehension

Memory level - ?

As spelling poor doesn’t mean his comprehension same level

Disclosure

What are his strengths and positive abilities?

What are his external or informal networks?

Group 2:

Inherent requirements of course

Spelling

Time management

Class note-taking

Inability to write and complete tasks

Lack of computer knowledge

Memory

Group 3:

Don’t know (from available information) his reading vs. spelling

Impact of working memory

Former reliance on integration aide/level of independence

Other good skills he has

Suitability for workplace traineeship instead/also

Group 4:

Psychologist’s assessment

Only identified weakness – not strengths

The identified weaknesses may impact on assessment

Timeframes for assessments may be restrictive

Correct career information and guidance

Group 5:

Method of assessment and delivery 

Issue of time management and prioritising

Poor working memory

Multitasking

Industry placement

Formative assessment establishing needs while not compromising course outcomes

Group 6:

Need training in assistive technology e.g. use of tape recorder, voice activated software

Problems with writing

As listed overleaf e.g. multitasking, time management etc.

Getting him ready for study

OH & S issues? First aid competency

Unable to complete flow chart

Mind mapping visual pictures

Group 7:

Ask one question at a time

Managing multiple step instructions

Strategies or adjustments that might be required to enable the trainee’s participation in the course:

Group 1:

· Need note-taker

· Assessment such as verbal, physical demonstrations

· Reassessing assessment strategies and adapting for your audience

· Make assessment work base driven or on job

· Provide class or learning support extra

· Accessing assistive technology that doesn’t need to be locally based – if can’t use it – take SSO’s to fund tutor

· Making sure that student knows that adjustments made to assessment

· Funding options for equipment or additional in-class support

Group 2:

· Scribe/note-taker

· “Study buddy” – tutor

· Oral

· Observation assessment on job

· RPL

· Peer assessment 

· Teaching style

Group 3:

· Time to learn adaptive tech available if he wants to

· Discussion around model of support – personal aide vs. adaptive tech solutions

· Training for staff around accommodation of working memory problems

· Study skill support provided

· Note-taker/PA as/if required

Group 4:

· Student is paramount to decision making requirements for the course

· Adaptive technology

· Note-taker

· Development of relationship

Group 5:

· With print based can still include scribe and reader

· Discuss with Hugh what parts of course will pose problems, use note-taker as necessary

· Computing training including spell check

· Provide notes beforehand 

· Generic tutorial support and speaker

· Targeted support for some classes

· Sequential memory trigger checklist

· Readings for students to work with

· Industry placement – dry-run – with disability support person

Group 6:

· May seek oral assessment, record in to computer

· Notes presented in oral form, smartboard

· Break lessons in to short bits

· Start with literacy on brain-gym exercise (left-right brain)

· Flexible lesson plans, revision or points made

· Personalise abstract ideas via stories – short to long term memory

· Ask person what is useful for them

· Model behaviours/competencies required

Group 7:

· Compensatory aids such as

· photo sequencing

· work plan checklist – self monitory

· predictable routines

Strategies or adjustments that might be required to enable equitable assessment of the trainee:

Group 1:

· Alternative formats

· Buddy system – using notes

· Mentoring system – who’s working in the area

· Assistive technologies – to help with spelling

· Meet with supervisor to offer RPL options and evidence

· On job assessment

· Provision of technology

Group 2:

· Oral test

· Scribe – adaptive technology with training

· Group work – demonstration and production of resources

· Participation assistant

· Dictation machine

· Checklists of statements of what is to be done

· Trainee mentor with manager

Group 3:

· Turn off the timer for the online quiz

· Verbal assessments where relevant/possible

· Consideration of literacy/spelling deficits (sensitive moulding for content)

· Encourage “demonstrative” assessments

· Support during industry placement might require mentor/buddy arrangement

· Video/simulations/role plays to demonstrate skills

Group 4:

· Additional time

· Oral rather than written

· Assistive technology

· Power-point presentations

Group 5:

· Oral testing

· More time

· Glossary

· Group activities and demonstrating skills

· Interview

· More active and interactive assessment

Group 6:

· Oral assessment

· Visual observation/demonstration of competency in simulated workplace

· Role play in classroom environment

Group 7:

· Assess alternative to print

· Use plain English in all training material

· Industry specific literacy training e.g. medication

Things that we can do now to improve equity in assessment:

Priority strategies/actions:
1. Breaking habits of teaching and assessment that reflect your current class requirements to enable flexible delivery and being accommodating to all students’ learning styles.

2. Professional development for teachers to support the design and use of a range of flexible, valid and fair assessment strategies.

3. Establish a bank of identified flexible assessment practices ensuring current practices are reviewed to take into account needs of the individual but first analysing requirements of training packages.

4. Empowerment – students need to be informed of their rights under the equity provisions of section 6 of the AQTF standards/TP requires a more interactive and responsive curriculum involving people with disability.

5. Plain English learning materials and alternative assessment formats that closely reflect workplace performance requirements. Assessment to be via video/demonstration verbal query and specific literacy assessment only to workplace performance requirements, where appropriate. 

Further strategies/actions:

· Adapt the assessment to the Universal Design principles.

· Concentrate on what skills the person has, not what he hasn’t.

· Flexible learning styles.

· Assess only the core elements that need to be assessed, not whole lot. Include RPL options and reassess the assessment process.

· Lecturer to pitch the assessment at AQTF level 3.

· Observation assessment on the job.

· Education of delivery team.

· Buddy mentors.

· Ensure a suite of assessment strategies/techniques are promoted to educators and modelled in their use.

· Professional learning made available to support use of diverse forms of assessment.

· Ensure authentic, valid and fair assessment tasks when assessing core components of the course.

· Analyse requirements of training package (in relation to performance criteria).

· Ensure current assessment practices are reviewed to take in to account a range of strategies to meet the needs of the individual.

· Establish a bank of recognised flexible assessment tools that can be implemented for all stakeholders.

· Identify central core learning outcomes providing universal and flexible learning and assessment.

· Engage all key stakeholders in assessment – student first, everything is evidence on job assessment.

· The TP information on equity and diversity needs to be put to the fore.

· Replace written with oral when appropriate. Increase move away from print orientated assessment.

· Utilise different alternative formats – assessments such as video.

· Plain English assessments and teaching materials.

Group C:  “Higher Education”

SCENARIO   

Kate is a Bachelor of Engineering student who has vision impairment. She has provided a vision assessment to the University’s Disability Liaison Officer identifying:

· Residual vision enabling independent mobility;

· An inability to read printed text – requires reading materials electronically; and 

· That she doesn’t use Braille but is competent with computer speech synthesis screen reading and enlargement software programs.

Kate experiences difficulty with:

· Taking notes in lectures or from the classroom whiteboard;

· Orientation in some environments; 

· Preparing visual presentations; and

· Writing in hardcopy.

Despite her difficulties, Kate is motivated and eager to become an Engineer.  The course involves formal lectures, tutorials, laboratory work, field trips and work experience placements.  The course also involves the following assessment requirements: 

· Ongoing assignments;

· In-class presentations and tests;

· Examinations; and 

Practical laboratory tests – rotating through assessment stations.

Scenario Responses:

Key issues impacting on participation for the student in this case:

Group 1:

· Can’t take notes from whiteboard

· Visual presentations

· Writing (pen to paper)

· Orientation in some environments

· Participation in labs/lab tests

· Curriculum

· Teachers knowledge and training in understanding inclusive curriculum and teaching strategies

· Built environment

· tactile indicators

· lighting

· steps not marked

· lab layout (risk assessed)

Group 2:

· Timely provision of study materials

· Isolation

· Orientation to new environments

· Safety/appropriate marking

· Inherent requirements of course

· safety

· academic/prac application

· practicality

Group 4:

· Needs initial orientation on field trips

· Information in accessible form

· Inclusive practices in exam, tutes, pracs, field trips

· Consideration of disclosure

· Negotiating/resourcing work placement

· Assessment of workplace – “sympathetic” supervisor

· Proper access plan from DLO

· Lecturers understanding what issues are

Strategies or adjustments that might be required to enable the student’s participation in the course:

Group 1:

· Built environment to meet AS for disability design

· Inclusive curriculum – work with DLO, academic, student – all meet on a regular basis

· Curriculum

· content available prior to lectures with electronic format

· technology – “?Minio”, laptop, Zoom-text/Magic, JAWS

· note-taker

· support worker for lab

Group 2:

· Discuss with Kate/teaching staff

· Multi-mode delivery (inclusive teaching)

· Developing appropriate/accessible content segmented by category

· Test/liaison lectures/pre-orientation in lab/exam arrangements/note-takers/practical assistant/presentation variations

· Ensure safe environment/appropriate marking

· Peer mentor

· Ensure learning experience is equitable

Group 4:

· Her own laptop with Zoom-text – all information with electronic format

· Helper/class buddy to follow her instructions for pracs/lab tasks

· Other adaptive aids/resources

· Note-taker

· Notes to be provided prior to lectures, pracs

· Reader to read/audio text book chapters

Strategies or adjustments that might be required to enable equitable assessment of the student:

Group 1:

Lab exam

· extra time

· support worker

· is it inherent requirement? – alternative assessment

Visual presentation 

· technology

· is it inherent requirement? – alternative assessment

Exam

· technology provided by uni – academic to provide electronic text of exam

· alternative forms of assessment?

· extra time

· rest breaks/split over two days

Group 2:

· Assignments – refine and negotiate resources with feedback electronically

· Tutorial/lecture – staff/student describe what they are doing

· Pairing up for assessment tasks

Group 4:

· Scribe/note-taker

· Oral assessment/video assessment

· Engineering software compatible with adaptive

· Investigate how she might reach the learning outcomes – and then make reasonable adjustments to assessment tasks

· More time e.g. for exams

· Holistic approach to entire course assessment strategy – as assessment tasks bank up when offering more time

Things we can do now to improve equity in assessment:

Priority strategies/actions:
1. Re-developing/re-assessing courses to facilitate inclusive learning practices i.e. Universal Design.

2. Consultation with regular reviews.

3. Deliberate assessment planning which takes account of student’s abilities, information adjustments, time requirements, resources required.

Further strategies/actions:

· Flexible assessment options

· type of assessment

· re “weighting” of assessments

· time

· Educating the academic staff, IT support, student administration, around the Universal Design for assessment

· Consult with all stakeholders

· Academics

· lab

· field placement

· library

· Organise print alternatives

· Assistive Technology 

· Faculty well informed on what its responsibilities are – whole faculty involved but particularly filter down to individual lecturers, tutors, markers, and administration staff.

· Holistic assessment strategy – where all course coordinators sit down at beginning of semester and look at what they are all asking of students in terms of the assessment for each course.

· Flexible assessment and timelines to be deliberately coordinated – somewhat akin to the model Mark Bagshaw gave yesterday in terms of building relationships with students.

· Deliberate assessment of adaptive technology requirements, what the engineering software compatibilities are and where the gaps are.

Group D:  VET/VTE

SCENARIO

Kate, who has vision impairment, is undertaking training in Automotive Studies. She has provided a vision assessment to the Disability Liaison Officer at TAFE identifying:

· Residual vision enabling independent mobility;

· An inability to read printed text – requires reading materials electronically; and 

· That she doesn’t use Braille but is competent with computer speech synthesis screen reading and enlargement software programs.

Kate experiences difficulty with orientation in some environments, writing in hardcopy and completing forms.   Despite her difficulties, Kate is motivated and eager to train as a Mechanic.

The “off the job” training component involves:

· Predominantly self-paced learning in a classroom environment with no Teacher using computer based resource packages requiring trainees to access CDs, video files and written materials in a WebCT environment.  There is a considerable reliance on reading.

· Practicals at TAFE requiring trainees to adjust, dismantle and rebuild engines; use equipment, tools and machines; use measuring devices and read pressure gauges.

The remainder of the training is undertaken “on the job” in industry.  

Competency assessment incorporates both knowledge components (on and off the job) and practical components.  Assessment requirements include:

· Computer based tests (requiring trainees to check tick boxes using the mouse) 

· Completion of written work books

· Practical tasks in a simulated environment  

· Workplace “on the job” assessment
Scenario responses:

Key issues impacting on participation for the trainee in this case:

· Flipper - use of (CCTV, highly portable, battery operated) to assist with reading of pressure gauges

· Print access – provision on disk for use with JAWS/Zoom-text or another screen reader

· OH & S consideration

· Self placed nature of course is less accessible – could have online tutoring/tutorial time, mentor

· Orientation around workshop

· Training for co-workers – workplace component – work needs to be supported and “geared up”

· Use of text-help/navigator for MP3 conversion

· Complement visual material with human interface (use tutor)

Strategies or adjustments that might be required to enable equitable assessment of the trainee:

· Computer based tests may need modification (tick boxes) 

· Tutorial support – reader/scribe

· Alternative ways of taking text

· Time adjustments

· Stakeholder interaction – communication between all parties – Kate needs to know what is expected of her

Things that we can do now to improve equity in assessment:

· Conversion of written material and provision of appropriate assistive technology.

· Building equity considerations into validation assessment – inclusion of DLOs in consultation process.

· Prioritise variety of styles of assessment.

