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Hi, welcome to our presentation, “Unlocking the equity potential of AI, through Open Educational Resources”.
I’m Sue, and this is Astrid, and Lauren.
This session is the result of a collaboration at Deakin between Inclusive Education and the Library.
[bookmark: _Toc231559751]Session format (Slide 2)
A few pieces of housekeeping to make sure we’re as inclusive as possible
Our session will run for 20 minutes, with 5 minutes for Q&A at the end
If you have any trouble hearing us, or we go too fast, please let us know 
During the session there’ll be opportunity to engage with Menti polls or by commenting in the chat. We’d love you to do this if you feel comfortable – but we also understand that deep engagement can be silent and internal, too.
[bookmark: _Toc231559752]Acknowledgement of Country (Slide 3)
I’d like to now acknowledge the Country we’re on.
We meet today on many different lands.
We want to acknowledge the Palawa people of the land we’re on now, and the Wurundjeri people of the Kulin Nation, the Traditional Custodians of the lands on which we did this work.
I pay my respect to their Elders and Ancestors, and acknowledge their continuing connection to land, water and sky. Their sovereignty was never ceded.
[bookmark: _Toc231559753]As open as possible: As closed as necessary (Slide 4)
As we speak today about Open Educational Resources as a pathway to equity, we also want to pause and recognise the limits of openness. 
Open isn’t the answer to every question.
The history of colonisation in Australia involved the taking, co-opting and undermining of Indigenous knowledges. Many Indigenous knowledge systems rely on careful stewardship, cultural authority and restricted access as essential features, not barriers.
Openness must never override sovereignty, consent or cultural protocol. In this space, ethical practice means listening first, respecting boundaries, and recognising that not all knowledge should be made open.
Drawing on ideas from Open Science and Open data, we suggest instead that knowledge should be as open as possible – and as closed as necessary. Indigenous Data Governance comes first.
[bookmark: _Toc231559754]Meet Sam (Slide 5)
We’re going to explore this topic through the eyes of Sam eyes, and their students. Sam is fictional and so are their students, but I think you’ll likely recognise their stories, because they’re composite characters whose circumstances are taken from real life.
Sam is an early-career education-focused academic who is teaching a large first year vet science subject that they very recently ‘inherited’ from another academic.
Sam really wants to do the right thing, but isn’t 100% sure what it is. They also want to make it easy for their students to do that. 

Sam’s class is large, as first year science often is, and as a result, Sam doesn’t know all of their students personally or by name. We’re going to look at our topic through the lenses of four of their students. I’ll introduce you to them now.
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First Ji-an. Ji-an is a busy and financially stressed single mother who works full time. She has children in kinder and primary and is solely responsible for their care. She speaks English as an additional language. It’s important to Ji-an to succeed and get a higher paying job. But she can’t refuse shifts offered to her as her work is precarious. 
Ji-an speaks and reads English at well above the required level, but slowly. She finds the textbook takes a long time to read.
There are often extensive chapters, supplementary readings, and tutorial preparation activities. With all these combined, she finds it hard to make the time to study as well as attend class. To speed things up and make them manageable, Ji-an sometimes uses GenAI to summarise the textbook and other times translate parts of it to Mandarin.
Equity affordances offered by GenAI: 
· Time-savings and cognitive load reduction
· Language access and comprehension
· Flexible study around caring/work
[bookmark: _Toc231559756]Krystle (Slide 7)
Next we have Krystle. She’s a high achiever who likes to identify areas of weakness, test herself and review further. Krystle is visually impaired and uses a screen reader to access written and other visual content. 
Krystle discovers not all the content is fully screen-reader accessible, and some content is essentially invisible to her. This can sometimes make her dependent on others in a way she’d prefer not to be.
Lecture notes on the Learning Management System (LMS) are saved as Week1.pptx, Week2.pptx etc, so when she needs to find content, it takes much longer. 
Krystle is talking with her disability liaison officer about resolving the issues, but she’s very used to working around issues to make sure inaccessibility doesn’t cause her study or grades to suffer. 
She uploads all the lecture notes to GenAI to help check for missing content and her find topics quickly. To be very clear – while Krystle is self-managing, it doesn’t remove the legal responsibility for Sam, and for the university, to ensure Krystle has full access.
Equity affordances offered by GenAI: 
· Accessibility checking 
· Faster discovery and navigation of content
· Review and revision
· Increased agency and independence
[bookmark: _Toc231559757]Saeed (Slide 8)
Saeed is a quiet, anxious student who doesn’t like to speak or ask questions in class, because he doesn’t want to look silly or get things wrong.
Saaed invisibly engaged: he sits at the back of the class and never speaks. Often he doesn’t attend at all, instead watching Sam’s lecture recordings.
Instead of asking Sam when he’s unsure, he uploads the recordings to GenAI, asking it questions to check his understanding or seeking recommendations for videos about tricky concepts.
Equity affordances offered by GenAI:
· Low-stakes private rehearsal
· Self-paced clarification
· Targeted remediation
· Reduced anxiety about participation
[bookmark: _Toc231559758]Rima (Slide 9)
Finally Rima. Rima is the first person in her family to go to university, has dyslexia, and isn’t really sure she belongs in the program. Since the university space is so new to Rima, she isn’t aware of the supports that are available to her. 
When Rima tries to start the research assignment, she struggles to get started, almost quietly giving up to become a ‘ghost student’. As a last resort, she uploads her assignment outline to GenAI, asks it to clarify what’s required, how to get started and suggest a structure.
When she’s researching the assignment content, she uses Notebook LM to help her read and understand journal articles. She finds she can digest more content and understand a lot more when she can listen and look at diagrams instead of reading. She asks it to create podcasts, diagrams, timelines, and summaries to simplify complicated sections or terminology. 
Equity affordances offered by GenAI: 
· Alternative formats for dyslexia
· Scaffolding research and academic literacy
· Task clarification
· Confidence-building and belonging
[bookmark: _Toc231559759]Equity affordances of GenAI tools (Slide 10)
GenAI truly is being used in these ways by real students. In each of these situations, each student is managing their situation with agency and autonomy.  Without GenAI, they might have dropped out.
In this situation, GenAI tools are like a doorknob – they can open the door to more equitable learning.
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So let’s pause for a moment. In what ways are these examples relevant to your context?
Let us know in the Menti.
. There are three ways to join the Menti:
1. Scan the QR code below to join
2. Go to menti.com and enter code:  4265 8684
3. Go to link: https://www.menti.com/alzz5onb8fng  
[image: Menti QR code - scan to join menti ]
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GenAI tools can offer equity affordances, and these students all have understandable needs that they are managing with AI. 
Each student is making a copy of a work, communicating that work to a third party and allowing that third party to adapt some or all of that work and depending on the tool – making, keeping, adapting and publishing copies.  
Copying, communicating and adapting works are exclusive rights of the copyright holder.
[bookmark: _Toc231559762]Potential copyright issues (Slide 13)
These use cases carry a copyright padlock and the key to whether students can do what they need to compliantly isn’t reliable.  
The Copyright Act grants rights of re-use for study and research under section 40 and accessibility purposes under sections 113E and 113F, but these exceptions have limitations and weren't written with AI in mind. It’s not clear that granting rights to an AI tool to perform those actions would amount to a “Fair dealing”, and the terms of many AI tools require granting rights over the material that students and organisations supporting them aren't permitted to grant, resulting in infringement.  
Seeking institutional support to create alternative formats requires a diagnosis, disclosure, working with support staff to obtain necessary copies or licensed software and that takes a lot more time and effort than just uploading something into AI.  
Even if we argue that we CAN rely on AI tools as "fair", often subscription agreements prohibit or heavily restrict use with AI in conflict with those provisions. While institutions attempt negotiation, Australia doesn't have laws that prevent those rights from being overruled by terms of agreement. So, if Sam uses subscribed content in their lecture slides, they may unintentionally restrict re-use of their slides and lecture recordings with AI.  
Even in a circumstance where a subscription allows for AI, the use is usually restricted to closed enterprise systems and many of those systems lack the capability to reliably produce outcomes that these students need. 
There's meant to be a key, but no one's sure if it fits and there's no equity, if we don't have a key that fits.
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Take a moment to reflect on what happens if we do nothing? 
Some students would keep using AI – thinking 'who cares? who's going to know’  
Publishers care and have the right to take action against institutions whose users are in breach.  
Institutions care, because resolving allegations can be time consuming. If the allegation is correct, it can be expensive, incur reputational damage, make supplier negotiations challenging and the institution may take disciplinary action with the individual.  
Which brings us to students caring. For many students, the risk of breaching codes of conduct and policies would put their education in jeopardy and the weight of any allegation may have social or familial impacts that make them terrified of using AI without clear guidance. 
And some students have uncompromised ethics and morals. Even if it means having to work harder than others, they will attempt to do the right thing, but navigating the copyright is hard and they take on the risk of getting it wrong.  
[bookmark: _Toc231559764]In an ideal world... (Slide 15)
In an ideal world, copyright legislation would change or publishers would grant rights to use material with AI. It's a changing space with varying rules and restrictions across different publishers, creating administrative burdens on institutions to be able to provide clear information for users.  
Rights holders under Australia’s copyright laws have a level of control over how their work is used that is the envy of rights holders in other parts of the world. Getting legislative change often takes years of negotiation and consultation between rights holder representatives, commercial industry and government resulting in those changes being enacted far too late.   
But what if we change course design, what does that look like?
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We’ve found it helpful to make sense of this tension between the equity affordances of GenAI and copyright using a simple visual metaphor. Sue and Astrid have already hinted at this, so here’s the full picture.
We have an image of a door that is half open. On one side of the door is the outside world, which we’re calling the less equitable learning environment. The inside of the room is labelled as the more equitable learning environment because that’s where we want students to be, with a seat at the table in the classroom.
For many students, as Sue showed us, there are barriers to accessing that more equitable learning environment, so we’re representing those barriers as the door itself. Sue showed us some of the ways AI tools can help open that door. So in our metaphor, AI tools are the handle that they can use to open the door to that more equitable space. However, as Astrid showed us, copyright restrictions can lock the door, preventing learners from accessing the equity affordances, or benefits, offered by AI tools. So in our metaphor, copyright restrictions act as the lock.
And this is where open education comes in. Open resources act like a key, unlocking those restrictions and allowing learners to access the more equitable learning environment on the other side. So what are these open resources? We’re going to talk about two types: Open Educational Resources, and Open Access research.
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Open Educational Resources, or OER, are teaching and learning materials that are free to use, adapt, and share. They have open licences that allow people to access, download, reuse, and modify the content. What matters for this conversation is that because of that licence, students can use their preferred GenAI tools with OER content without encountering the same copyright issues.
[bookmark: _Toc231559767]Open Access research articles (Slide 18)
Open Access research publications in Open Access journals work slightly differently. These are scholarly articles published in an academic journal that are free to read online. This is important because GenAI tools can often access that content via links, without students needing to upload it directly. This can reduce some copyright risk. Don’t get me wrong, Open Access articles usually have more restrictive licences than OER, so they don’t always allow the same level of reuse or adaptation. But even so, they still allow students to use GenAI tools to summarise, explain, or translate complex content,  supporting many of the same equity affordances we saw earlier.
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So, what is Sam going to do?
Sam works with the library and learning designers to unlock the equity affordances of GenAI by prioritising open resources. Sam spends some time searching for OER using different databases and platforms available. They replace the commercial textbook and supplementary readings with open alternatives. They make sure their lecture slides and notes always use openly licensed image. They make sure all research assignments clearly prioritise open access readings. And importantly, they provide clear guidance on how GenAI can be used with these materials.
[bookmark: _Toc231559769]Sam’s unit, Open by design (Slide 20)
So what does this “open by design” unit look like?
Most importantly, nothing about the students has changed.
· Ji-an still needs translation.
· Krystle still needs accessible formats.
· Saeed still needs a private space to ask questions.
· Rima still needs help getting started.

Sam hasn’t told students whether to use GenAI. We already know they are. The tools that students are using also haven’t changed. Students still have the agency and autonomy to use the tools that they feel serve them best. 

What Sam has changed is whether students can do that safely, legally, and with confidence, through the design of the learning environment, particularly the selection of course resources. The main thing that has changed is the learning resources, and how the environment is designed around them. By prioritising open access all materials, from the textbook to lecture content to research readings, the environment itself has shifted.
There are still barriers. The door is always going to be there. But students can now freely open that door, because the restrictive copyright licences are no longer locking it.
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We’ll now move to questions. Please use the Slido link to participate. 
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