Instructions
Step 1 (10 mins)
· Select a scribe to fill in the template below
· Read the case study
· Consider how you would respond to the case using UDL principles
· Fill in the “How would you respond to this student using a UDL lens?” box
Step 2 (10 mins)
· Consider how you would respond to the case study using the trauma responsive framework
· Fill in the “How would you respond to this student using the trauma-responsive framework as a lens?”
	Step 3 (10 mins)
· Consider where the two practices overlapped or where they supported one another 
· Fill in the “What do you notice when you linked both practices together?”
Case study 2
	Name and age
	Demographic
	Study situation
	History
	Key considerations
 

	Harry
(19 years old)
	Young Caucasian man
 
Has diagnosed ASD and ADHD and BPD
 
Living at home with his mother and younger sister
	First year Bachelor of Laws Students
 
Received good grades for his first trimester
 
Needed extensions for most assessment pieces
 
Gets extremely distressed and anxious when approaching exams in particular.
 
	Harry has recently finished school. While he had pretty good grades, he struggled with anxiety throughout high school and found it different to find a core friendship group. He developed depression during his Grade 12 year and continues to see a regular psychologist to manage his depression along with taking anti-depressant medication.
 
Harry is keen to pursue Law as his career but is feeling a bit of imposter syndrome and isolation with online study which is making it hard at times to engage.
	·       Neurodivergent
·       Past history of depression and anxiety
·       Medication
·       Vulnerable to isolation



	Step 1: How would you respond to this student using a UDL lens?
	Step 2: How would you respond to this student using the trauma-responsive framework as a lens?
	Step 3: What do you notice when you linked both practices together?

	 
· Flexibility with deadlines with structure to gauge progress
· Alternative assessments-alternatives to traditional exams
· Access/direction to sensory spaces on campus
·  Facilitate groupwork/small group sessions
·  Different ways of engaging with the content provided - for example, video of a lecture, a transcript and a podcast. Make sure the student knows they ONLY have to engage with one way.
· Using strength based model, suggesting him ways to continue and share his success story for good grades in 1st semester
· Suggesting him culturally and academically supportive clubs, where he can share his ideas.
· Peer-learning
· Online channels to communicate his ideas 
·  Support to connect with other neurodiverse students
· Flexible meeting options - phone, in-person, Zoom, and support person welcomed. 
·  Acknowledge  Harry’s strengths and interest in the law. 
· Help Harry break large tasks into smaller bite sized and manageable chunks.
· Normalise feelings of ‘imposter syndrome’. 
·  Look to meeting with Harry in a format that works for them to hear their experiences and what works/doesn't work for them. Direction of conversation: 
· Explain my role and how thats relevant to my organisation 
· understand supports in life and strengths 
· Discuss reasonable adjustments eg Study access plans (extra time, alt to exams as capacity building through support services), and things our university offers that may be relevant to what Harry shares 
· Understand what doesn't work, it it technology, psychosocial, academic etc 
·  Ensure the student has support outside their psychologist - involve school counsellor; ensure teachers are aware of the student’s barriers to learning. 
· Strengths based approach: What is he enjoying about study so far, what strategies has he learnt from his psychologist that have supported him.
· Engage with the student - attempt to establish rapport by listening to them (listening may NOT involve solving their concerns, it may involve just listening), show empathy, discuss options and/or find solutions together so they feel a part of the process.
· Help build his University support network- introduction to other Uni support services. 
	· Focus on minimising institutional retraumatisation by offering multiple modes of engaging with support. 
· Identifying strategies to increase social engagement within capacity and offering advice/support/guidance and curiosity in this task
· Be non judgemental  and ensure that Harry feels safe . 
· Harry is in the driver’s seat - student led support.
· Focus on Harry’s strengths. Eg. Completed first trimester, engaged with psychologist, motivated.
· Sometimes listening IS the ‘intervention’ 
· Given my role (Student Accessibility and Wellbeing Advisor) i would ensure that how i walk alongside Harry is about describing who I am, what my role can support and where the edges of my role are. Would ensure I use non jargon language. Normalise experience as I do see many students finding their sea legs in this space. Acknowledge that my role is to support and work through things with Harry but that it isn't my role to make decisions for or without Harry. Role specific details of privacy and confidentiality. 
· Hold space for various concerns and areas for improvement as detailed by Harry and then work together to break those problems down in a task orientated approach with acknowledgement that I may have a greater understanding of university processes but i can share this in a consistent and patient way, acknowledging that Harry doesn't need to know everything and ‘solve’ everything all at once 
· Actively listen to the student and empathise with them - as someone has already said, walk alongside them. Keep in mind one does not have to “solve” everything, sometimes a good ear is exactly all that is required.
· GO TEAM CASE STUDY 2 :) xoxo  <3

Note: spelt ‘harry’ wrong in my prompt 

[image: Illustration showing a supportive learning environment for Harry using UDL and trauma responsive practices, featuring three diverse characters around a desk with educational posters and encouraging messages. Key elements include lists of UDL strategies like visuals, audio options, and choice, alongside trauma practices such as building trust, predictable routines, and safe environments, emphasising Harry's growth and confidence.]
	· Harry’s growth and success are interdependent on UDL and the relationships that underpin these more practical strategies. 
· Both are strength-based and aim to reduce barriers rather than expecting the student to adapt. 
· Choice is central to both UDL and trauma responsive practice.
· Learner-centered, response-oriented, engaging, accepting differentiation as an opportunity to explore new pathways to learn
· The gap of personal-humanized connection missing in UDL is filled with Trauma-Responsive framework. This helps when, even with UDL the teachers feel helpless with achieving their learning objectives. 
· UDL helps me understand centralised options for supports and reasonable adjustments, Trauma responsive reminds me of the importance or walking along side a student, meeting them where they are at and holding space. Eg 
· UDL - offer of Study Access Plan creation that includes details of additional time to work in smaller groups to discuss exam themes and scaffold assessments with Unit Coordinator.
· Trauma responsive: body double with Harry to draft email to Unit Coordinator to ask for a time to meet and chat through said exam as preparation. (role specific I can also offer to attend session with Unit Coordinator with Harry) 
· Interesting to note UDL is my ‘solutions focussed hat’ and Trauma responsive is the weather. With wellbeing and autonomy as the destination :) 
· UDL is an approach that should be employed when designing material, whereas a trauma-responsive framework is more about support over the journey itself. I think it is important to note that one could have fantastic UDL incorporated and a student/students may still require a trauma-responsive framework.
· UDL helps create accessible learning environments, while trauma-responsive practice helps students feel supported enough to engage with them. For Harry, UDL might involve supports such as scaffolded assessments, additional preparation opportunities flexibility in how learning is accessed. A trauma-responsive approach means taking the time to work alongside Harry helping him draft an email, build confidence to advocate for himself.
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