Instructions
Step 1 (10 mins)
· Select a scribe to fill in the template below
· Read the case study
· Consider how you would respond to the case using UDL principles
· Fill in the “How would you respond to this student using a UDL lens?” box
Step 2 (10 mins)
· Consider how you would respond to the case study using the trauma responsive framework
· Fill in the “How would you respond to this student using the trauma-responsive framework as a lens?”
	Step 3 (10 mins)
· Consider where the two practices overlapped or where they supported one another 
· Fill in the “What do you notice when you linked both practices together?”

Case study 1
	Name and age
	Demographic
	Study situation
	History
	Key considerations
 

	Lual
(33 years old)
	Australian citizen
 
Refugee background from South Sudan
 
Lives in a regional Queensland town.
 
Primary income earner for his household (wife and 2 young boys)
	Second year undergraduate social work student.
 
Has failed 2 courses previously in first year.
 
Committed to study but still struggles with language and literacy within courses, often misunderstanding what the assessment questions are asking and frequent errors in punctuation, spelling and grammar in his work which at times affect meaning.
 
Academics have asked him to reach out to Student and Learning Support- which he has done a couple of times.
 

	Lual spent most of his childhood growing up in a refugee camp in South Sudan.
 
When his family first migrated to Australia, he spent several years living in temporary accommodation before finding a rental that he shares with another Sudanese family. There are 10 people living altogether in his 3 bedroom house.
 
Lual is also yet to be reunited with his brother and father who are still in a refugee camp in Sudan.
	·       First in family
·       Refugee background- potential childhood traumas
·       Busy household
·       Academic language and literacy limitations
·       Familial Displacement 


 
	Step 1: How would you respond to this student using a UDL lens?
	Step 2: How would you respond to this student using the trauma-responsive framework as a lens?
	Step 3: What do you notice when you linked both practices together?

	·  Ask student whats their first language. (or preferred language - which might not necessarily be their first)	
· Learn a few words of the language and use them with them.
· Provide some time to get to know the student and their challenges – academic and personal
· Give him an awareness of online tools that he can utilise to his benefit.
· Model the access and use of these tools so he can use them independently
Provide feedback and resources to their concerns in a timely manner.
· Be aware of how trauma can present and be ready to refer to other services for further support for the student if necessary
· Provide a safe, comfortable space to work with the student but casual. Be lighthearted. Not everything needs to be deep and concerning.
· Ask him if he studies along with his kids at times at home.
· Ask him where he likes to study (recently a student told me he likes to sit by the river and study as his house is too busy). Also offer ideas for alternative places to study like the public library where there is some other
· Listening to the student
· Acknowledging him and what he has been through
· Reassurance that we will be along his journey to help him
· Understanding from his point of view how we could support him better
· Understanding what his culture and background of university studying is and how different is his experience her in Au, can we match a few things 
· Acknowledge resilience and lived experiences. Identify barriers. Opt for a non judgemental and culturally responsive approach to support. 
· Understanding how to design learning contents activities in simple format (AI help, Podcasts with transcripts, …,)
· Financial, and psychological supports from uni if available
· Find best peer groups to support him
· Introduce him to community of other students with similar experiences
·  Ensure student has access to support services - both medical and counseling and study skills/library support - clear and key information about what, where and when. Use a broad range of materials for engagement - film, role play, games/gamification - cater for different strengths and confidences so everyone has a way to contribute, everyone feels safe to contribute. Connect to student lifeworlds and experiences - model diversity in the presentation (images and stories) keep inclusion at the core of delivery, especially with language - non-jargon, respectful etc
· Review assessment requirements to find out if it’s possible to provide different assessment methods or support.
· Offer additional language and literacy support.
· Put assessment tasks in plain language or create a Q&A document of common questions students have
· Design the rubric to not mark grammar but rather comprehension (Loved this one)
· Add in formative or milestone assessments so students can be redirected before the final assessment if they are off track
· Build literacies skills into the course
· Multi-modal delivery of learning materials (text, audio, video, visuals, etc.)
· Make sure that text is accessible so he can use tech to translate if needed.
· Use diverse, culturally inclusive representations in the learning materials & multimedia
· Unpack the task with student and develop strategies for planning, drafting, writing. Provide resources to assist with process. Focus on ideas rather than the mechanics of writing in the first stage
· It looks like this student is faced with stress from family finance and learning, language competence is a major issue that impacts his learning. Before providing any support, it might be better to understand the reason why he decided to attend university
	· Ask them where they get their strength from in difficult times and connect with that non-judgmentally. Often the response will be a religious group/place as well as family bonds (near and distant).
· Ask them what music they like and have them share it with you. Save the Spotify playlist!
· Respond in a timely manner to any of their concerns to enable a relationship of trust. 
· Community building - perspective sessions in class - perspective building builds empathy, get togethers outside of class, story telling pedagogies. 
· Ensure all materials are clearly described, eg. content and trigger warnings and also give choice about what material to engage with, ie. three studies to choose from instead of just one. 
· Avoid assumptions about people’s experience and circumstances and use inclusive language. Perhaps introduce positionality/intersectionality into your learning spaces as part of the perspective taking work.
· Check in with student regarding connections - student and learning support etc - are they accessing it, is it useful, how could it be better? What do they need?
· Being kind and approachable - letting people know it is okay to ask questions or struggle with aspects of assessment such as writing
· Share a story about your own difficulties with assessment and how you sought help 
· Make help seeking a skill - so students don’t feel bad seeking help but also learn how to do it
· Provide opportunities for safe failure, so students can feel safe if they fail.
Build trust through empathy and active listening,
· Ensure no assumptions are made.
· Offer choice and flexibility.Regular checkins.
· Address microaggressions from other students - model being accepting and kind
· Look at changing the language I use when engaging with the student (whether in-person or in marking work), instead of pointing out errors in work, suggest areas to improve or use positive praise where I have seen improvement in written work. 
· Interview/ talk to student to identify priorities or the type of support needed
· Make sure you’re actively listening to the student and avoid any types of judgement
· Work on building rapport and make sure the student know how to reach you, ask for help or access support when needed
· Do an invitation to participate at the start of each class i.e., letting ppl know they can step out, take pauses, contribute or stay quiet. 
· Provide information on where and how to access the supportive resource; help this student to identify his own strength and use his previous successful experience to  empower him.
· Giving space to have fun. 
	· The whole of the person is centred in the learning journey - there is effort made with regard to respect, and thinking outside usual classroom routines.
· Including the Trauma Responsive lens helps educators to remember students are more than their life in the classroom - their whole lifeworld impacts and is impacted by their learning.
· The two approaches together, interconnected in any case, provide a strengthened inclusive frame.
· There is a strong link between UDL and Trama-responsiveness. I do not see them really separate. I do not think there is any one in the world who has no trauma.
· I do see UDL and Trauma-responsive practice as a whole in education, the former emphasizes methods and approach in establishing knowledge and the latter stresses mental wellbeing.
· Adding the Trauma responsiveness 
· It highlights that a whole of institution approach is required - from a curriculum design perspective to teaching practice to providing feedback and to accessing learning and other support services.
· It seems to me that the TRP can help with gathering more context about the student, prioritising needs, and ensuring UDL approach and support are tailored to the needs of the student and, perhaps, more effective.
· Focus on strengths and removing barriers. Recognition of diversity, building trust and respect.
· Trauma informed feels much more relational and about what students should feel whereas UDL feels more about giving students access and agency - both are important
· Is trauma informed more difficult to scale than UDL?
· One was more practical tools and ways of learning whilst the trauma response was more about digging into their soul. 
· How are we supporting educators to navigate the emotional toll of taking on or navigating others trauma - particularly tutors



