[image: image1.png]media



        Pathways Day 2 - 11.15 UNSW      04.12.2014


MICHELE ROGERS: 
Welcome to the session. I would like to introduce Leonie Ligertwood to you, she is the Senior Project Manager at the UNSW. Thank you, Leonie. 

(Applause) 

LEONIE LIGERTWOOD: 
Half of my presentation is Students with Learning Disabilities: the challenges of support in a university setting. Just a bit about my background, and for many of you this applies. We gravitated towards working in this area because of family or other connections, and it is my brother Robbie. He was born with encephalitis. He has completed training, he is currently not working but lives independently with his beloved dog in Adelaide. 

(Inaudible) he originally completed a trades training qualification in electronics. Then he went on to university and completed his degree with Honours. He now works in weapons research in an area that I'm told that if he tells me, I will have to be shot. 

(Laughter) 

LEONIE LIGERTWOOD: 
My son also has dyslexia and experiences the challenges and benefits that brings. He started high school this year. He is very happy, because I think he was quite bored at primary school. He lacks the variation of classes, but this background has led to my interest in the area of learning disability and what strategies you might develop to work effectively the people. 

I’m from the University of New South Wales and I have taken on projects over the last year and a half or so, but previous to that I have worked in the University of Western Sydney, for a very long time, James Cook University, mostly in the areas of student services, disabilities and international education. 

I have also been a consultant in areas of disability, including the National Relay Service and people with disability. That has been a thread throughout my workload. 

The aspect of learning disability is really interesting, because this neuro diversity, the issue of people with learning disability, is really a new diversity, and it is about testing for a range of students with a range of learning styles, not necessarily those with learning disabilities, but including those with learning disabilities and approaches that need to be factored into… We need to have an ongoing conversation about what happens and how we do things to support students. 

I'm not sure how clear this is, and in fact I had a really fabulous presentation done on Prezi, and then at the session yesterday I thought, oh, no, that's no good - it's too busy. You will find that you can transfer PowerPoint into Prezi, but not the other way around. 

If they are a little simple, that is why. This is a diagram of neuro diversity which shows the central difficulties with organisation, memory, concentration, time, direction, perception, poor listening… And all these impact on how students function amongst traditional educational systems in classrooms. 

The flipside is that the students also bring incredible strengths, creativity, originality and perseverance. So I think what is really important is to see the strengths that the students bring both in the educational environment and also in the workplace. 

Some of the challenges that I think we have in the university sector at the moment is that there is an increasing number of students coming through that have had increased support when they were in primary and secondary school, and they've managed with their support to succeed academically. Often, when they come to university, they find the support isn't there necessarily, and the way in which processes and the environment are structured is very different. 

When they arrive, they may not want to identify, they don't want to stand out. They also may have had some negative experiences, perhaps, in terms of teacher responses, and they may not seek additional support through the disability service. 

Also I think students haven't necessarily developed learning strategies that suit working in the higher education environment. 

But their needs are individual, and what they need in terms of learning will be different depending on what course and what discipline they are in. 

Challenges for staff: most academic staff are not aware of individual disabilities, such as those students with learning difficulties. They may not even have developed learning and teaching strategies that cater for the diverse students that they have already. And they often lack the kind of support to address the needs of this group. 

I think the challenge for universities is resources, but it is a complex learning environment, and with students, there are as many lecturing staff as there are lecturers. There is also increased casualisation of the workforce, faculty priorities… They all affect how changes, in terms of catering for these groups, are implemented. 

The project that I started down the path some time ago, I was facilitating student support and linking students that had seen a disability adviser - they had some sort of adjustments arranged for them, and they were identified as being suitable for tutoring. 

So the disability service provides tutoring for individual students, and many of their students had learning difficulties. The tutors were postgraduate tutors from a range of faculties and disciplines, and some of them, but not all, had been providing peer support in the learning centres so they did have some background experience in terms of learning support. But nothing in terms of understanding the needs of the students. 

Some of them were really good, and just by building a relationship with the student and working with the student, they developed strategies together to help the student learn. However, what I found was that they didn't have any background information. Some students were slipping through the cracks and had been told that there wasn't help for students with learning difficulties. 

My thought was to develop information on different sorts of disability and some guides for academic and professional staff, so they can see what sort of things they might observe: what sort of student strengths, what strengths the students bring with them, what learning challenges they might have, learning and teaching strategies, reasonable adjustments, referral and support, and resources and references. And also including case studies. 

So they are in development now, and we have included Asperger’s syndrome, dyslexia, acquired brain injury, dyspraxia, ADHD and a series of guides that will provide information. I guess that happened a while ago. In the interim, I was asked to (inaudible) with the responsibility this year of developing UNSW's first disability action plan. 

What was important (unknown term). There also priorities in terms of technology and accessibility. UNSW provides an outstanding educational opportunity, as well as valuing and (inaudible), and UNSW will address the needs of students with (inaudible) and staff will be competent with addressing students’ needs. 

Processes are similar across the board.

(Inaudible) 

...to increase their capacity in terms of employment and also working with students as they go through their courses.

There is a bit of echo here. 

The other priorities, and I think the important thing in terms of the framework and what’s possible now is that universal design, in conjunction with development of 
blended learning, it is going to be really, really important. It is the new frontier, and I think that interface between universal design and personalised learning... Universal design is providing a framework for the environment and the learning environment, strategies and so on. 

But I think personalised learning is going to be a process. I am particularly looking... You can have personalised learning in co-curricular development, you can have personalised learning where students choose a number of courses to develop their graduate attributes. So that could be seen as personalised learning. 

But personalised learning in terms of blended learning will be quite important. And technology-enhanced learning does provide, I think, a lot of opportunities for facilitating student learning and improving the outcomes for this particular group. 

In the context of blended learning, there are some principles that came from (unknown term) et al, and I’ll give you the reference for that. Equitable use: it allows for all users to employ the same or equivalent means for participating in the learning environment, and the online platform allows for clear and accessible design features. I think that design planning aspect is really important - being able to have course notes, pre-reading; being able to have a voice in terms of technology is a game-changer. 

Flexibility and use: Providing choice in the methods of learning and adapting to the learner's pace and skill. You can do that, and if you have asynchronous approaches you allow students to do things at their own pace. And in their own time. 

Principle three. Simple and intuitive. If there is predictable conventions, simple display, I think that is quite important, otherwise it may not be accessible. And with scaffolding learning, that will support a whole range of learners. 

Principles for perceptible information: If the information is designed so that information is effectively communicated to students regardless of their abilities - so you are looking at developing a whole range of ways in which you are linking with students - then the students can choose the best environment for them. 

Principles (inaudible) tolerance for error. If lecturers need to anticipate students’ learning pace, and I think data analytics will make a difference in terms of being able to assess what is happening with individual students in a program, how individuals and groups have progressed. 

I think low physical effort is self-explanatory.

Very important, developing a community of learners is more possible in this environment. 

So, where do I see things happening? I think this is a great opportunity. The academic staff are currently making changes to their course delivery, they are transforming courses into a blended learning mode, sometimes online learning. And I think they are currently putting a lot of time and effort into that process. 

So one of the issues in terms of inclusion is often time, but lecturers are now having to do this in this environment, so the opportunity is there to address accessibility and the needs of students with particular learning disabilities into that process with them. 

At the moment I am talking to the learning and teaching units at UNSW to do just that. They are developing, changing the way in which their foundation program for lecturers is being run. And so we are incorporating aspects into that, so that it is part of the whole process from the beginning. And lecturers can become aware. 

Students: I think what needs to happen is the developments in supporting students need to be factored into the curriculum development. Services need to be integrated and also provided through blended learning, so they can be attached to courses and students can access it through that, rather than managing the whole process centrally. 

I think lecturers and teaching staff need to... At the moment at UNSW, at least, there is educational developers and designers in each Faculty, and it is a matter of working with those staff to make a change in each of the faculties. 

Integrating into the Teaching and Graduate Certificate in Higher Education, this is at UNSW, and providing other outlets for information exchange, I think is really important.

Finally, I think if we can develop a community of practice around these topics, that would totally fantastic, and I would like to see... This group, as a group, perhaps we could start our own, and I’m quite willing to share the guides, and you can use them as you wish. Rebrand them, whatever – that would be fine. But also to have some debate about, and sharing of, the practices in other universities. I think that would be a really fantastic outcome if we could do that from this event. Thank you.

(Applause)

MICHELE ROGERS: 
The new directions are all very exciting for the academic staff to rewrite their units, but I’m finding some of these fantastic new workshop-style units, you have to be at the exact same pace every week. You can’t fall a week back, because they’ve workshopped on. Whereas the old style is old, but there is the ability to catch up. And so it’s getting that sort of... Very quickly, we’re seeing that. Let’s start talking about that, and how do we get into that academic scene, to say this is what we are seeing? 

Questions? 

QUESTION FROM FLOOR: 
(Inaudible) 

LEONIE LIGERTWOOD: 
Yes, there’s... It’s from the... Is it DSS funding? So it’s federal funding that is used, and those students that are identified with learning difficulties and mental health problems as well, all sorts of things, but it is predominately students with learning difficulties that are being referred. 

They are working with the tutors in terms of assignments and the practice of what they are doing and how they structure their assignments, how they are planning and organising their academic work. 

Variation, depending on the student. So usually it is a couple of hours a week, but it could be more. There has been some high-need students that have had more hours per week. 

MICHELE ROGERS: 
We’ve hit the lunchtime lull. (Laughs) And we know you want to get at the beginning of that horrendous long queue. 

One over here?

QUESTION FROM FLOOR: 
Thank you, (inaudible) we’re in the middle of a trial area, all ages, and I’m finding some students are actually... (inaudible). 

MICHELE ROGERS: 
Especially for (inaudible), it hasn't quite come yet. It’s good to see what we might be able to do.

Well, thank you very much for that, Leonie. If you could put your hands together?

(Applause) 

MICHELE ROGERS: 
Lunch isn't until 12 o'clock, so if you would like to do some networking, and then make your way to lunch at 12 o'clock.

